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Wharton County Junior College 

Executive Summary 
 
Wharton County Junior College (WCJC) initiated a planning process for its Quality 
Enhancement Plan (QEP) in spring 2006.  The college President appointed a QEP Core 
Team with the directive to ensure broad-based institutional participation in the 
identification of a topic or issue vital to the improvement of student learning or the 
environment supporting student learning. 
 
The QEP Core Team conducted a thorough review of institutional data.  As a result, the 
QEP Core Team recognized gaps in the knowledge and skill level of first-year students 
and their awareness of the student support services available to help them succeed in 
college-level coursework.  A list of potential topics was generated based on this data 
review and outreach activities were designed to ensure broad-based participation in the 
topic identification and selection process.  The college community selected the “First 
Year Student Experience” (FYSE) as the topic of the QEP. 
 
A learning framework course was originally identified as a way to help all students be 
more successful in their first-year experience.  Upon further review of the key issues, the 
QEP Response Team identified a target population that would most benefit from the 
initiative.  The revised QEP targets first-year students not-college-ready in reading.  A 
review of best practices for this cohort indicated a need to broaden the initiative to 
include mandatory academic advising, an additional level of developmental reading, 
mandatory placement in developmental reading based on test scores, concurrent 
enrollment in PSYC 1300 Learning Framework for students enrolled in READ 0307 
Survey of Reading 2, expanded instructional services, and related professional 
development for faculty and staff. 
 
The QEP initiative addresses learning outcomes for the student and long-term goals for 
the college.  Upon implementation of the revised QEP initiative, the student not-college-
ready in reading will: 

• Achieve college-readiness in reading, 
• Acquire learning skills as defined in the PSYC 1300 Learning Framework 

Administrative Master Syllabus, and 
• Identify and utilize academic advising and tutoring/supplemental instruction to 

help promote success in college-level courses. 
 
As a result of the revised QEP initiative, the college will: 

• Improve the GPA of developmental reading students in subsequent gatekeeper 
college-level courses, 

• Expand supplemental instruction services in the Learning Assistance Centers, 
• Increase the percent of students utilizing academic advising and 

tutoring/supplemental instruction, 
• Improve semester-to-semester persistence rates, and 
• Broaden professional development opportunities to prepare faculty and staff to 

better meet the needs of the target population. 
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To attain these goals, the college will implement the following strategies: 
• Expand developmental reading to offer two levels, READ 0306 and READ 0307, 

and require placement in developmental reading based on test scores, 
• Develop and maintain a learning framework curriculum, PSYC 1300, and require 

concurrent enrollment for students in READ 0307, 
• Require academic advising for all students not-college-ready in reading, 
• Provide additional instructional support services through the Learning Assistance 

Centers, 
• Provide professional development to support the outcomes of the QEP 

Formulation of student and institutional goals and strategies required the college to re-
assess the impact the QEP initiative will have on the college’s resources.  This re-
assessment identified the need to develop and maintain an organizational structure 
sufficient to oversee, administer, and market the QEP.  As a result, administration 
created the position of QEP Coordinator/Director of Academic Advising to coordinate the 
implementation and assessment of the QEP.  In addition to adding a new position, 
administration budgeted funds for additional staffing in student services areas and has 
made a commitment to continually evaluate staffing adequacy. 
 
To ensure broad-based involvement of appropriate stakeholders in the implementation 
and sustainability of the QEP, the college administration increased and broadened 
membership on the QEP Implementation Team.  Surveys of faculty, staff, students, and 
community members will provide input to improve the student learning experience and 
the environment surrounding student learning. 
 
A comprehensive evaluation plan will measure the impact of the QEP and guide 
decisions as the components are implemented during the next five years.   Measurable 
objectives and outcomes will provide quantifiable evidence of progress toward achieving 
the purpose of the QEP. 
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The QEP Process 

In spring 2006, the President of WCJC appointed faculty to a QEP Core Team.  This 
team was initially entrusted with the responsibility of ensuring that there was broad-
based institutional participation in the identification of a topic or issue vital to the 
improvement of student learning or the environment supporting student learning. 
 
QEP Core Team members developed a three-phase process and associated timeline for 
completing this task: 

• Phase I:  Topic Selection 
• Phase II:  Development 
• Phase III:  Implementation 
 

Phase I was completed in spring 2007, and Phase II was completed in summer 2008.  
Phase III began in fall 2008. 

Phase I:  Topic Selection 
 
The QEP Core Team began Phase I by developing a dynamic process to select the QEP 
topic.  The team reviewed the WCJC mission, strategic goals, initiatives, and available 
existing data, determined additional data needs, and decided how to collect additional 
data.  Outreach activities were designed to ensure broad-based participation in the topic 
identification process.  A working list was established and condensed as the review and 
outreach activities identified those topics most supported by research and constituents. 

Data Review 
 
The QEP Core Team reviewed existing data, including the following: 

• Institutional data from the Texas Higher Education Coordinating Board  
• Gulf Coast Association for Institutional Research (GCAIR) student survey data 
• Faculty satisfaction surveys 
• Department annual reports 
• Program management plans 
• WCJC Institutional Research statistics, including grade distributions and attrition 

rates by course 
 
A preliminary list of potential topics was generated that was based on this data review 
(see Appendix I).  These broad topics were focused on developmental education, 
general education outcomes (such as critical thinking skills), student support services, 
and knowledge and skills associated with the first-year student. 
 
The college applied for an Achieving the Dream grant in summer 2006, which coincided 
with the QEP process.  Similar self-study processes and data were needed to complete 
the grant application.  The QEP Core Team aligned itself with the Leadership Team to 
combine institutional review efforts.  This additional data review resulted in a second 
revision of the potential topic list (see Appendix I). 
 
The QEP Core Team conducted outreach activities to ensure broad-based participation 
in the topic identification process.  During the fall 2006 semester, the QEP Core Team 
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worked with the WCJC Student Government Association to assemble 15 suggestion 
boxes that were placed in high-traffic areas at all three campus locations.  Faculty and 
staff were encouraged to have students visit a suggestion box and share their opinions.  
Suggestion slips read: 

 
The student experience at WCJC can be improved by . . . 
One of the best things about WCJC is . . . 
Questions or comments? 

 
After two months (October 1-December 1, 2006), the QEP Core Team collected all 
suggestions and organized the results.  Common themes emerged from all campus 
locations.  Of the 436 suggestions collected, most indicated a need for improvements in 
facilities (such as adding study areas), improving scheduling, or enhancing the first-year 
student experience (see Appendix II). 
 
In addition to the suggestion boxes, the QEP Core Team utilized data collected in fall 
2006 by Stamats, Inc. (a marketing consultant), on behalf of the WCJC Office of 
Marketing and Communications.  Eighteen focus groups covering all WCJC campuses 
were conducted with African-American students, Hispanic students, traditional students 
(a mixed group of 18-24 year olds), non-traditional students (a mixed group of 25+ year 
olds), and faculty and student services support staff.  The focus group objectives were to 
identify students’ perceptions of WCJC, assess satisfaction with support services, and 
identify barriers to students’ success in college.  Stamats analyzed the focus group data 
and identified a number of potential issues to be addressed as part of WCJC strategic 
planning processes (see Appendix III).   

Collegewide Vote 
 
A final review of data by the QEP Core Team in December 2006 resulted in the 
confirmation that three primary potential topics had emerged:  Developmental English or 
Reading (which could include testing and placement, advising, English as a Second 
Language [ESL] support, and restructured curriculum); Developmental Math Skills 
(which could include testing and placement, advising, ESL support, and restructured 
curriculum); and the First-Year Student Experience (which could include advising, 
orientation, student engagement, and student study skills).  Institutional qualitative and 
quantitative data indicated that a collegewide effort directed at the enhancement of any 
of the topics would significantly improve the student learning experience and the 
environment supporting student learning. 
 
On January 12, 2007, a faculty/staff vote was conducted at convocation to determine the 
most essential topic for the QEP.  Following a QEP presentation regarding opportunities 
to enhance the quality of student learning, the faculty and staff ranked the final three 
topics. Results of this ranking revealed that the college community had a distinct 
preference for addressing the topic of the First-Year Student Experience.  A distant 
second was Developmental English and Reading (see Appendix IV). 
 
In order to ensure student participation in QEP topic selection, a student vote was also 
conducted at the start of the spring 2007 semester.  Every full-time and part-time faculty 
member was asked to select one section of students to participate in the student vote.  
Students were advised to vote only once and were required to sign in prior to voting.  A 
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total of 1,690 students participated.  The preference of the majority of these students 
was also the First-Year Student Experience (see Appendix IV). 
 
The short list of topics was also presented to the WCJC Board of Trustees (BOT) at the 
January 2007 board meeting.  The BOT approved the selection of any of the three 
topics. 
 
The QEP Core Team presented the results of the faculty/staff and student voting to the 
Leadership Team, and approval was given to move forward with the First-Year Student 
Experience as the QEP topic. 

Phase II:  Development 
 
The QEP Core Team recognized the broad scope of the First-Year Student Experience 
as a QEP topic.  This could include orientation, advising, student success (or learning 
framework) courses, faculty and staff development, counseling, tutoring, placement and 
testing, financial aid counseling, learning communities, and scheduling.  While all had 
the potential to effect positive change at WCJC, further study was necessary to select a 
path that would best serve the institution. 
 
The QEP Core Team involved additional faculty and staff through the creation of three 
subcommittees designed to conduct research, promote the initiative, and implement the 
QEP.  Members of the QEP Core Team served as individual liaisons between the 
assigned subcommittees and the QEP Core Team. (Committee membership can be 
found in Appendix V.) 
 
A QEP Development Team was added and charged with: 

• Assisting the QEP Core Team in defining student learning, 
• Researching best practices for improving the First-Year Student Experience for 

WCJC students, 
• Identifying faculty development needs for the initiatives researched, 
• Providing rationale for why the topic has been chosen and how it accomplishes 

the mission of the college, and 
• Developing a narrative for each chosen initiative once identified and approved. 

 
A QEP Marketing Team was added and charged with: 

• Assisting the QEP Core Team in ensuring that there was broad-based 
involvement of institutional constituencies in the development and proposed 
implementation of the QEP, and 

• Developing and implementing an immediate marketing plan for the remaining 
fiscal year and subsequent years. 

 
A QEP Implementation Team was added and charged with: 

• Assisting the QEP Core Team in creating a year-by-year implementation plan, 
and 

• Implementing and managing the QEP. 
 
A QEP Response Team was added after the SACS On-site Committee visit and charged 
with revising the QEP, specifically: 

• Re-examining key issues emerging from the data, 
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• Narrowing the target population, 
• Identifying the long-term impact of the QEP initiative, 
• Demonstrating adequacy of student services staff, 
• Maintaining broad-based involvement during implementation of the QEP, and 
• Developing an assessment plan focused on achieving the goals of the initiative 

and assessing the achievement of those goals. 

Narrowing the Focus of the Topic 
 
The QEP Core Team conducted an initial literature review to identify initiatives 
associated with the First-Year Student Experience, which included orientation, advising, 
student success (or learning framework) courses, faculty and staff development, 
counseling, tutoring, placement and testing, financial aid counseling, learning 
communities, and scheduling.  Other data reviewed were the WCJC Mission, the WCJC 
Strategic Plan, the QEP Phase I Draft Report, and Achieving the Dream data.  The QEP 
Development Team identified “model colleges” based on selected criteria (see Appendix 
VI) and researched the implementation strategies, resource and budget implications, 
assessment methods, and challenges encountered by those colleges when 
implementing similar initiatives.  In addition, the QEP Development Team reviewed data 
previously analyzed by the QEP Core Team. 
 
The QEP Development Team presented their research to the QEP Core Team and 
suggested several initiatives related to the First-Year Student Experience most likely to 
effect positive change at WCJC: advising, orientation, and a student success (or learning 
framework) course.  The other initiatives were assimilated into these three areas. 
 
The QEP Core Team conducted additional research on advising, orientation, and a 
learning framework course.  The Dean of Student Services, the Director of Admissions 
and Registration, and several counselors were consulted regarding the organization and 
practice of advising and orientation.  WCJC institutional policies and practices were 
reviewed and compared to the best practice and literature research on advising and 
orientation. 
 
The QEP Core Team originally selected a learning framework course as the QEP First-
year Student Experience initiative.  Research by the QEP Core Team found that the 
most frequent topics in success courses or learning framework courses included 
academic study skills, transition to college, and academic advising and planning (Upcraft 
et al., 2005).  The WCJC college community and an analysis of the WCJC student data 
also identified these as opportunities for enhancement for WCJC students. 
 
The proposal to develop a learning framework course was submitted to the Leadership 
Team of the college and to the WCJC Board of Trustees.  After approval by both, the 
proposal was presented to the college community with a request for suggestions 
concerning course content. 
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Revision of the QEP 
 
Although a learning framework course was originally identified as a way to help students 
be more successful in their first-year experience, further review of the key issues noted 
in the data indicated a need to select a target population and broaden the initiative to 
include mandatory academic advising, additional levels of developmental reading, 
concurrent enrollment in a learning framework course, and professional development for 
faculty and staff. 
 
The revised QEP clearly demonstrates the relationship of the QEP topic with the data 
and the college’s goals and mission.  The goals of the QEP initiative and the long-term 
impact on the college are identified.  Staffing in student service areas as well as other 
departments was assessed and deemed to be adequate to sustain the QEP at this time; 
however, a new position was created to ensure coordination and sustainability of the 
initiative.  Adequacy of staffing will be assessed throughout the implementation of the 
five-year plan.  Additionally, the revised QEP details continued, broad-based 
involvement of the college community throughout the implementation of the QEP.  
WCJC will use an assessment plan to evaluate the achievement of each of the QEP 
initiative outcomes.  With these revisions, the college has developed a QEP that will 
require a significant commitment from the college community and will positively impact 
the quality of student learning at WCJC. 

Key Issues Emerging from Data 
 
Concurrent with the early stages of QEP development, WCJC received a planning grant 
from the Houston Endowment to begin a comprehensive review of institutional data in 
preparation for the submission of its application to join the Achieving the Dream initiative.  
This was part of a broader effort launched by the President of WCJC to build a culture of 
evidence at WCJC in which on-going data collection, dissemination, and analysis would 
guide quality improvement efforts throughout the college and inform administrative 
decision-making. 
 
The data collected and reviewed in this effort consisted of both qualitative and 
quantitative measures focused primarily upon entering student success, including a 
three-year, longitudinal cohort analysis of student outcomes.  WCJC defined a cohort as 
students entering in the fall semester, who are first-time students at WCJC, whether they 
are first-time in college (FTIC) or transferring from another college.  This definition does 
not include dual-concurrent students until the fall after high school graduation. 
 
The initial cohort to be studied was the fall 2003 cohort.  A longitudinal analysis was 
conducted in fall 2006.  It compared WCJC entering cohort data against national and 
regional averages for colleges of similar size and among similar student populations 
(disaggregated by age, gender, ethnicity, and student intent) and identified key issues 
emerging from the data.  This cohort has now been tracked for five years, which has 
allowed meaningful conclusions to be drawn regarding transfer and graduation 
outcomes. 
 
The demographic characteristics of this cohort are depicted in Table 1, and these 
student characteristics have remained largely unchanged for subsequent cohorts (2004-
2007).  Compared to other medium-size community colleges, our entering students tend 
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to be younger, more intent on transfer to a senior college and less ethnically diverse, 
although the student population at WCJC is now more than 25% Hispanic. 
 

Table 1:  Demographics of Fall 2003 Cohort 
Cohort Characteristics Fall 2003 Entering Cohort (N = 1,734) 

Full-time Status/Major  Full-time Part-time General Ed Vocational 
1,149 (66%) 585 (34%) 1,214 (70%) 520 (30%) 

Gender/Age Male Female Under 25 25 and Older 
787 (45%) 947 (55)% 1,389 (80%) 345 (20%) 

FTIC Status/Pell Status FTIC  Transfer  Pell Grant No Pell  
1,368 (79%) 366 (21%) 358 (21%) 1,376 (79%) 

Ethnicity 
White 

Non-Hispanic
Black Non-
Hispanic Hispanic Asian Other 

971 (56%) 182 (10%) 431 (25%) 93 (5%) 57 (3%)
 
Quantitative outcomes examined in this longitudinal study included term-by-term and 
cumulative course completion rates and grade point averages, with particular emphasis 
on success in developmental courses and subsequent success in gatekeeper courses 
(i.e., Math 1314, English 1301, History 1301, Government 2301, and Biology 2401).  
Other quantitative outcomes included persistence, graduation/transfer rates, and 
financial aid award rates (see Appendix VII). 
 
The data analysis raised concerns about the low success rates (i.e., course completion, 
GPA, persistence, and graduation/transfer) among entering students who are below 
college-level in reading and/or writing. The QEP Core Team saw this as evidence of a 
need for enhancing the current developmental education program and related support 
services. 
 
As can be seen in Tables 2-5, the success rates of these students (using Texas Success 
Initiative [TSI] criteria) are significantly below those of students entering without a need 
for remediation in reading or writing, and the performance gaps are particularly troubling 
with respect to reading-intensive gatekeeper courses such as History 1301, Government 
2301, and Biology 2401. 
 

Table 2:  First Time at WCJC Not-College-Ready in Reading 
Fall 2003 Cohort Tracked for Five Years 

TSI Status 
Reading 

Entering 
Fall 

2003 
Cohort 

Course 
Completion 

(A,B,C) 
Cumulative

GPA 
Lost after 1st 

Term* 
Transferr

ed 
Award or 
Transfer 

N Mean Mean N (%) N (%) N (%) 
College-
Ready 1,457 70% 2.64 180(12.4%) 777(53.3%) 911(62.5%)

Not-College-
Ready 277 61% 2.44 54(19.5%) 110(39.7%) 125(45.1%)

Performance 
Gap -- 9% 0.20 7.1% 13.6% 17.4% 

*No evidence of transfer, award, or continued enrollment after initial term could be found. 
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Table 3:  First Time at WCJC Not-College-Ready in Reading 

Five-Year Gatekeeper Completion Rates 

TSI Status 
in Reading 

Completed 
Eng1301 
(A,B,C) 

Completed 
Hist1301 
(A,B,C) 

Completed 
Gov2301 
(A,B,C) 

Completed 
Bio2401 
(A,B,C) 

N (%) N (%) N (%) N (%) 
College-
Ready 698 (77.7%) 489 (68.5%) 377 (71.3%) 196 (63.0%) 

Not-College-
Ready 108 (72.0%) 60 (54.1%) 49 (57.0%) 18 (54.5%) 

Performance 
Gap 5.7% 14.4% 14.3% 8.5% 

 
 

Table 4:  First Time at WCJC Not-College-Ready in Writing 
Fall 2003 Cohort Tracked for Five Years 

TSI Status 
in Writing 

Entering 
Fall 

2003 
Cohort 

Course 
Completion 

(A,B,C) 
Cumulative

GPA 
Lost after 
1st Term* Transferred 

Award or 
Transfer 

N  Mean Mean  N (%) N (%) N (%) 
College-
Ready 1,516 70% 2.63 192 (12.7%) 795 (52.4%) 932 (61.5%)

Not-College-
Ready 218 60% 2.44 42 (19.3%) 92 (42.2%) 104 (47.7%)

Performance 
Gap -- 10% 0.19 6.6% 10.2% 13.8% 

*No evidence of transfer, award, or continued enrollment could be found. 
 
 

Table 5:  First Time at WCJC Not-College-Ready in Writing 
Five-Year Gatekeeper Completion Rates 

TSI Status 
in Writing 

Completed 
Eng1301 
(A,B,C) 

Completed 
Hist1301 
(A,B,C) 

Completed 
Gov2301 
(A,B,C) 

Completed 
Bio2401 
(A,B,C) 

N (%) N (%) N (%) N (%) 
College- 
Ready 731 (79.0%) 506 (67.8%) 383 (69.3%) 202 (62.5%) 

Not-College-
Ready 75 (61.0%) 43 (54.4%) 43 (69.4%) 12 (57.1%) 

Performance 
Gap 18.0% 13.4% -0.1% 5.4% 

 
In contrast to these gaps, the completion rate gap for college algebra between those 
who enter WCJC college-ready in math and those who do not is relatively small (3.2%).  
When compared to the double-digit gaps in gatekeeper performance for those with 
reading and writing deficits, and considering the relatively high (77.6%) college algebra 
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completion rate among developmental math students, it became evident that students 
entering WCJC without requisite math skills did not face the same barriers to success. 
 
A closer examination of these students revealed that most students who enter WCJC 
without college-level skills in reading also enter without college-level skills in writing.  As 
can be seen in Table 6, approximately two-thirds of students (136 students) entering 
below college-level in reading are without the requisite skills in writing as well. 
 

Table 6:  First Time at WCJC Not-College-Ready in Reading and Writing 
Fall 2003 Cohort 

Entering Fall 2003 Cohort 
College-Readiness Status N Percent 

College-Ready 
in Reading and Writing 1,375 79.3 

Not-College-Ready 
in Reading* 277 16.0 

Not-College-Ready 
in Writing only 82 4.7 

Cohort Total 1,734 100.0 
*This includes 136 students who were also not-college-ready in writing. 
 
While the college administration recognized that performance gaps for students entering 
not-college-ready in writing are similar to those students not-college-ready in reading, 
the Leadership Team decided initially to focus the QEP on students entering not-college-
ready in reading.  Additionally, the rationale for immediately targeting the group of 
students entering not-college-ready in reading is that (1) reading is a prerequisite for 
more courses than is writing; (2) by targeting those identified as not-college-ready in 
reading, we are, in effect, targeting the bulk of those not-college-ready in writing as well; 
and (3) it is both financially and administratively feasible for the college to implement 
course scheduling at all campuses for this target population. 
 
Qualitative data support these findings and includes student and faculty focus group 
results, as well as responses from the spring and fall 2007 administrations of the 
Community College Survey of Student Engagement (CCSSE) and Survey of Entering 
Student Engagement (SENSE) (see Appendix VIII). 
 
In fall 2006, STAMATS, Inc., an educational research firm, conducted a series of student 
and faculty focus groups in conjunction with the WCJC Achieving the Dream initiative 
and a marketing research effort to determine college attributes and how to better recruit 
and retain students, especially among historically underserved populations.  As can be 
seen in the summary of this study (see Appendix III), focus groups were conducted on 
all three main campuses and included separate focus groups of: 

• African-American students 
• Hispanic students 
• Traditional students (a mixed group of 18-24 year old students) 
• Non-traditional students (a mixed group of 25+ year old students) 
• Faculty 

 
The results of these focus groups pointed to the first-year experience at WCJC as an 
area needing improvement, and follow-up question and answer sessions conducted by 
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the QEP Core Team identified a host of comments, concerns, and suggestions for 
improving the first-year experience at WCJC.  Among these were the need to address 
study skills, time management, college orientation, academic advising, and the 
availability of tutoring.   
 
An analysis of the responses obtained from WCJC’s first administration of 
CCSSE/CCFSSE in spring 2007 identified significant gaps in several areas of critical 
importance to a positive first-year experience and subsequent academic success.  The 
following “special focus” questions were asked of students to assess their experience 
during the first critical weeks at WCJC and to contrast the results with the national 
CCSSE average.  In addition, supplemental survey questions were asked of both 
students and faculty to judge any gap between the importance faculty placed on 
academic support services and their utilization by (or availability to) students at WCJC.  
As is evident in Tables 7 and 8, these gaps are quite significant. 
 

Table 7:  CSSEE Special Focus Questions from Spring 2007 

CCSSE Special Focus Questions Percent Saying “YES” 
WCJC CCSSE mean

Academic Advising 
By the end of my FIRST FOUR WEEKS at this college, 
I had met with an advisor to discuss my educational 
goals. 

36% 43% 

Academic Assessment 
By the end of my FIRST FOUR WEEKS at this college, 
I had completed an initial assessment test to determine 
which reading, writing, and math courses I should 
enroll in. 

37% 56% 

Orientation 
How satisfied were you with the quality of your 
college's orientation course or program for new 
students? (somewhat or very) 

19% 24% 

 
 

Table 8:  CCSSE/CCFSSE Supplemental Questions from Spring 2007 

Supplemental Questions Faculty Referral Student Use 
(sometime/often) 

Academic Advising 78% 54% 
Peer or Other Tutoring 80% 26% 
Skill Labs 71% 39% 
 Importance to Faculty 

(somewhat/very) 
Student Use 

(completed/available) 
Student Orientation 90% 25% 
Study Skills Course 96% 15% 
 
Also, the fall 2007 administration of the SENSE pilot at WCJC raised similar issues when 
analyzed in preparation for the SENSE Institute held the following spring (see Appendix 
VIII).  WCJC entering student responses were significantly below other medium-sized 
colleges and Achieving the Dream consortium colleges on the following items: 

1.  Testing and placement (14b-f,) 
2.  Acquiring financial aid (14i, 14j, 14k, 14m) 
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3.  Availability of a student success course (15b) 
4.  Working with other students in class (17e) 
5.  Using the Internet to work on assignments (17g) 
6.  Contacting instructor via email (17h) 
7.  Academic advising (18a1-3) 
8.  Peer tutoring (18d1-3) 
9.  Skill labs (18e1-3) 

10.  Percentage of academic advising from faculty (20%) 
11.  Being assigned an advisor (21%) 

 
In summary, the key issues emerging from this extensive analysis are (1) the need to 
provide greater support to students who enter without the requisite reading skills to 
succeed in college-level courses, and (2) the need expressed by students (and 
reinforced by faculty) that all students entering WCJC would benefit from a coordinated 
effort to teach critical college success skills and provide greater access to academic 
support services, such as study labs and tutoring. 
 
To address these key issues, the WCJC Leadership Team identified students entering 
WCJC without college-level skills in reading as an appropriate target group for the 
coordinated services and program interventions to be implemented through the QEP.  
The selection of students entering WCJC without college-level skills in reading as a 
target group for the QEP aligns perfectly with the current strategic goals and mission of 
WCJC, as well as with the priorities and strategies of our Achieving the Dream initiative 
(Appendix IX).  The WCJC mission statement begins with these words, 
 

“Wharton County Junior College is a public, two-year, comprehensive 
community college offering a wide range of postsecondary educational 
programs and services including associate degrees, certificates, 
continuing education courses, cultural affairs, and leisure-time activities 
for the benefit of the community and a population of students that varies 
in age, background, and ability.”  (Emphasis added.) 

“In fulfilling its mission, the college … offers remedial and developmental 
courses and services, as well as adult basic education, to assist under 
prepared students to achieve competency in basic skills and thus 
gain access to college-level programs; … .”  (Emphasis added.) 

Furthermore, the first goal in the current WCJC Strategic Plan is student success and 
contains the following statement, 
 

“WCJC views student success as our top priority.  To achieve this, we will 
encourage innovative instructional strategies and conduct on-going 
program evaluations and student learning assessments to ensure our 
students have the necessary skills to succeed in the classroom and 
to attain their academic goals.  We will strive to provide quality 
support services to meet the needs of a diverse student body.”  
(Emphasis added.) 

 
As noted previously, this data analysis has been on-going and concurrent with the data 
analyses conducted for the college’s Achieving the Dream initiative, CCSSE/SENSE 
surveys, and marketing research activities.  The key Achieving the Dream findings and 
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priorities are contained in the Institutional Summary presented at the 2007 Achieving the 
Dream Strategy Institute (see Appendix VII).  They align closely with the current QEP 
focus and target group and demonstrate the additional benefit the QEP can provide for 
historically under-served populations (e.g., the success rate for African-American 
students in History 1301 is 47% for those who enter college-ready, while it is only 26% 
for those referred to developmental education).  It is the college’s intent that the goals of 
the QEP, the priorities of Achieving the Dream, and the initiatives coming out of CCSSE 
work together seamlessly to improve student success at WCJC. 

Best Practices Research on First-Year Student Experience 
 
In the original QEP, a learning framework course was identified to help students be more 
successful in their first-year experience.  Further review of key issues that were 
grounded in the student performance data indicated that students not-college-ready in 
reading would benefit most from this course.  In order to better support these students in 
the learning environment, WCJC broadened the initiative to include mandatory academic 
advising, additional levels of developmental reading, professional development for 
faculty and staff, and concurrent enrollment in the learning framework course.  According 
to Pascarella and Terenzini (1991), developmental student engagement and cognitive 
development are enhanced through advising and other interventions. 
 
In 2008 WCJC began a review of the college’s developmental education activities in an 
effort to assess the effectiveness of college developmental programs.  Dr. Hunter 
Boylan, Director of the National Center for Developmental Education, was hired and 
charged with addressing issues brought forth by the Developmental Studies Advisory 
Committee.  According to Boylan, mandatory assessment and placement are generally 
considered to be a best practice in developmental education.  He suggested that 
placement based on assessment information should be mandatory for specific groups of 
entering students at WCJC.  Mandatory placement will ensure that those students who 
need developmental education in order to be successful in future courses will be 
required to participate.  Strong and continuous academic advising for developmental 
students has been found to exercise a positive effect on the retention of these students.  
Kathleen Stockwell, a consultant for the National Academic Advising Association who 
reviewed WCJC advising processes in 2008, concurred with Boylan’s recommendations. 
 
Boylan recommended the college also add another level of developmental reading.  Best 
practices among Texas community colleges indicate colleges typically offer two levels of 
developmental reading whereas WCJC offered one level.  The variation in student 
reading skills requires the addition of another level of developmental reading. 
 
Boylan further recommended the college engage in regular and consistent efforts to 
provide training for faculty and staff working with developmental students.  He suggested 
this professional development include workshops run by internal or external experts, 
development of campus training institutes for faculty and staff, participation in local and 
national developmental education conferences, enrollment in graduate courses, and 
guided readings from professional literature.  
 
Research suggests students enrolled in developmental courses benefit the most when 
concurrently enrolled in a success course.  Roueche and Roueche suggest in their 
publication titled High Stakes, High Performance:  Making Remedial Education Work 
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(1999) that the most effective programmatic boost to developmental students is to enroll 
the student in a student success course simultaneously with college developmental 
courses. 
 
Additionally, WCJC psychology faculty developing the PSYC 1300 Learning Framework 
course determined that the course content required a reading level equivalent to that of 
READ 0307.  Therefore, the prerequisite for PSYC 1300 is completion of the college 
reading requirement or concurrent enrollment in READ 0307.  The curriculum of PSYC 
1300 contains the foundational skills necessary to enable and enhance the academic 
success of the first-year student, particularly those not-college-ready in reading. 

Learning Framework Research and Best Practices 
 
The WCJC Learning Framework course will incorporate key predictive elements of 
college readiness and success.  According to Conley (2007), these elements include the 
ability to apply cognitive strategies (such as analysis, interpretation, precision and 
accuracy, problem solving, and reasoning); development of attitudes and behavioral 
attributes (such as study skills, time management, awareness of one’s performance, 
persistence, and the ability to utilize study groups); and the acquisition of contextual 
knowledge (such as understanding how to apply for admission to college, manage 
financial aid issues, and adjust to college once there).  The WCJC course will empower 
students to become intentional learners and help them attain their academic goals as 
reflected in the purpose of the QEP. 
 
As a result of a major research study supported by the Association of American Colleges 
and Universities, an initiative titled Greater Expectations: The Commitment to Quality as 
a Nation Goes to College, identified critical issues higher education leaders should 
address.  The report called for urgency in making changes designed to help college 
students become intentional learners.  It noted that students today must “adapt to new 
environments, integrate knowledge from different sources, and continue learning 
throughout their lives” (Association of American Colleges and Universities, 2002). 
 
Research by the National Research Center for the First-Year Experience and Students 
in Transition (2002) indicated that most first-year courses are designed to help students 
adjust to and engage in college-level learning (Upcraft et al., 2005).  Colleges with 
student success courses report higher retention rates, increased certification and 
graduation numbers, increased student satisfaction with the institution, and a potential 
for increased enrollment (Stovall, 2000). 
 
Reason, Terenzini, and Domingo (2006) conducted extensive research to identify 
individual, organizational, environmental, programmatic, and policy factors that 
individually and collectively shape students’ development of academic competence in 
their first year of college.  This research showed a clear relationship between students’ 
sense of support, levels of cognitive and academic engagement, and perceptions of 
institutional challenge.   
 
In A Comprehensive First-Year Experience:  Target Areas for Program Development 
and A Blueprint of Best Practices, Cuseo (2008) identified best practices for the delivery 
of effective first-year programs.  According to Cuseo, programs should be student 
centered, intentional, proactive, intrusive, diversified, personalized, comprehensive, 
durable, collaborative, and empirical.  Course outcomes generally include orientation 
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experiences, academic advising, and career and personal counseling, which support 
general education requirements and foster student engagement (Upcraft et al., 2005). 
 
According to Tobolowski (as cited in Upcraft et al., 2005), the National Resource Center 
for The First Year Experience and Students in Transition indicated that more than 92% 
of institutions responding to a recent national survey offered these courses for academic 
credit toward graduation.  Most colleges appear to use the psychology department as 
the home base for a specialized course that would have a small class size, would offer 
intensive advising, and would sometimes include learning centers or learning 
communities.  Some programs are offered as summer bridge programs, others target 
certain student populations, such as non-traditional students, first-generation students, 
dual-credit students, or students who have not met entry-level criteria.  These 
populations are targeted as groups that would benefit from outcomes such as improved 
study strategies and increased out-of-class engagement (Swing, 2002).   
 
Additional research by the Policy Center (Upcraft et al., 2005) showed that students in 
courses with only one contact hour per week, compared to two or three contact hours, 
reported lower gains on all but one of ten outcome factors (Swing, 2002). The research 
also found that a course of this nature is most successful when it is offered as a 
transferable college course. 
 
Qualifications for instructing a first-year experience course require that the instructor 
“understands and champions the distinctive goals, content, and processes of effective 
first-year seminars” (Upcraft et al., 2005).  The Texas Higher Education Coordinating 
Board establishes minimum qualifications for instructors of transferable courses.  If 
WCJC offers the Learning Framework course for academic transfer credit, it must be 
taught by an individual with a master’s degree who has at least eighteen hours in 
psychology.  If the course is offered as a non-transferable college course, it could be 
taught by an individual with a bachelor’s degree with expertise in the instructional area. 
 
To implement such a course, it is often necessary to provide extensive ongoing 
opportunities for faculty development.  Development opportunities should include a 
review of the basic methods of group processes and facilitation skills.  Training in course 
content, active learning strategies, student development, and retention theory should be 
included (Upcraft et al., 2005). 
 
Barefoot and Fidler (1996) identified successful learning framework courses as those 
having longevity and broad-based campus support.  They noted that course assessment 
results were disseminated throughout the campus community for review and analysis.  
Sharing these results not only fostered broad-based involvement in the process but also 
led to improvements in the student learning environment. 
 
Assessment and evaluation results validate the effectiveness and value of a learning 
framework course.  According to Barefoot (1993) and Barefoot (as cited by Cuseo, 
2008), successful assessments documented in the literature include achievement as 
measured by grade point averages, attrition rates, goal attainment, persistence, student 
adjustment and engagement, and student satisfaction.  Assessment instruments must 
be compatible with the purpose and goals of the plan.  Instruments should be 
psychometrically sound to provide results that can be analyzed and that allow for 
benchmarking at a national level (Upcraft and Schuh, 1996). 
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QEP Purpose and Goals 
 
During the revision of the QEP, WCJC clearly identified the goals and long-term impacts 
of the initiative on the target population.  The goals are both student-related and 
institution-related and address the gaps in performance between students identified as 
not-college-ready in reading and those who are college-ready. 
 
WCJC has implemented a plan for the assessment and placement of undergraduate 
students entering the institution in accordance with the Texas Higher Education 
Coordinating Board’s (THECB) Texas Success Initiative (TSI), which defines college 
readiness in reading, writing, and math.  Although students are placed in developmental 
courses according to these standards, longitudinal studies revealed gaps in student 
success between those first-time-in-college students not-college-ready in reading and 
those who are college-ready.  Specifically, gaps appeared in course completion, 
persistence, GPA, and graduation and transfer rates between these two cohorts.  In an 
effort to narrow the gap between these two cohorts, the college’s QEP targets those 
students who are not-college-ready in reading. 
 
WCJC’s QEP will help the student target population through an initiative that includes 
academic advising, a learning framework course, developmental reading courses, and 
additional supplemental instruction.  The QEP initiative addresses learning outcomes for 
the student and long-term goals for the college. 
 
Upon implementation of the revised QEP initiative, the student will: 

• Achieve college-readiness in reading, 
• Acquire learning skills as defined in the PSYC 1300 Learning Framework 

Administrative Master Syllabus, and 
• Identify and utilize academic advising and tutoring/supplemental instruction to 

help promote success in college-level courses. 
 
To implement the QEP, the institution will develop a first-year student program that 
includes two levels of developmental reading courses, a learning framework course, 
mandatory academic advising for the target population, expansion of learning assistance 
centers’ services, and faculty and staff professional development.  As a result of the 
QEP initiative, the college will: 

• Improve GPA of developmental reading students in subsequent gatekeeper 
college-level courses,  

• Expand supplemental instructional services in the Learning Assistance Centers,  
• Increase the percent of students utilizing academic advising and 

tutoring/supplemental instruction,  
• Improve semester-to-semester persistence rates, and 
• Broaden professional development opportunities to prepare faculty and staff to 

better meet the needs of the target population. 
 
These goals support the mission of the college “to assist under-prepared students to 
achieve competency in basic skills and thus gain access to college-level programs,” 
“support excellence in instruction in all academic areas by the encouragement of faculty 
professional development for the improvement of teaching and learning,” and “support 
students in the learning process through counseling and academic advising” (WCJC 
College Catalog 2008-2009, p. 8). 
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Phase III:  Implementation 
 
Implementation of the QEP will begin in the fall 2009 semester.  Implementation 
strategies are divided into a set of five QEP components described below.  These 
strategies are detailed in the QEP Implementation Plan and Timeline (see Table 10), 
which identifies specific tasks required to implement the strategies, responsible parties 
and timeframes.   In addition, the Implementation Financial Plan (see Table 9) identifies 
needed resources, including personnel, equipment, instructional materials and support 
for professional development. 

QEP Components and Strategies for Implementation 
 
Developmental Reading Courses:  WCJC will offer two levels of reading courses to 
address the needs of the entering student not-college-ready in reading.  READ 0306 
Reading Survey 1 is designed for lower performing students who need assistance in 
basic reading skills including expanded vocabulary and comprehension.  This course 
provides an academic bridge to READ 0307 Reading Survey 2, which will continue to 
build on the skills acquired through READ 0306 with emphasis on reading as a thinking 
process and increased comprehension (see Appendix X).  Faculty teaching 
developmental reading, PSYC 1300, and the courses designated appropriate for those 
developmental students will collaborate when developing course schedules. 
 
Learning Framework Course:  Enrollment in the Learning Framework course (PSYC 
1300) will be mandated as concurrent enrollment for students enrolled in READ 0307, 
the final developmental reading course prior to entry into college-level courses.  
Institutional data indicate that students completing developmental coursework have not 
been as successful as college-ready students in persisting from semester-to-semester 
and maintaining an equivalent GPA in gatekeeper courses.  These students require 
additional instructional support offered through PSYC 1300 to develop the ability to apply 
cognitive strategies and behavioral attributes to attain academic success. 
 
PSYC 1300, the Learning Framework course, will incorporate key predictive elements of 
college readiness and success.  The curriculum of the Learning Framework course 
contains the foundational skills necessary to enable and enhance academic success of 
first-year students.  The course provides opportunities for the student to assess his/her 
own learning style, strategies, and abilities to persist and succeed in college.  
Experiential learning included within the course content of PSYC 1300 will provide 
opportunities for students to develop a degree plan, participate in the financial aid 
application process, navigate the college website, and attend orientation concerning 
library services and resources (see Appendix XI).  Key elements of the course are 
designed to mediate the transitional gap between the highly structured public school 
education and the expectations of independent learning in the more rigorous academics 
of college. 
 
Academic Advising:  In fall 2009 WCJC will mandate individual academic advising for 
the target population.  Students not-college-ready in reading must meet with an 
academic advisor prior to enrolling in any course work; they will be blocked from on-line 
registration until such advisement.  This academic advising will ensure students are 
placed in courses appropriate to their demonstrated academic skill level.  Proper course 
placement will contribute to student success and persistence. 
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Learning Assistance Centers:  WCJC’s Learning Assistance Centers are certified by 
the College Reading and Learning Association (CRLA) and currently provide tutors in 
reading, writing, and math. In the second year of the QEP initiative, these centers will be 
expanded to include additional supplemental instructional services.  Services will include 
individualized, self-paced computer software programs to reinforce class-based 
instruction in developmental reading.  Supplemental instruction should promote success 
in coursework in both college-level courses and developmental courses, thus improving 
persistence rates. 
 
Professional Development:  Although the college already provides professional 
development opportunities for faculty and staff, additional opportunities will specifically 
address the unique needs of the target population.  These activities include participation 
in conferences and seminars, presentations by guest lecturers on campus, use of 
external consultants, and expansion of professional development literature and materials 
available in the college library.  Increased awareness of the needs of developmental 
students will allow faculty and staff to revise their instructional pedagogy and services to 
enhance the students’ learning environment. 
 
As part of a comprehensive evaluation the QEP, a formative evaluation will enable key 
personnel to make informed and accurate judgments about the adequacy of timelines 
and strategies used to implement the QEP.  The QEP Coordinator/Director of Academic 
Advising and QEP Implementation Team will be responsible for this assessment and will 
provide broad oversight to ensure efficient management of the plan.  In addition, an 
External Evaluator will work closely with the QEP Coordinator/Director of Academic 
Advising to ensure successful implementation of the QEP. 

Resources to Support the QEP 
 
In order to fulfill the goals of the QEP initiative, the Leadership Team recognized the 
need for sufficient resources to initiate, implement, and sustain the QEP.  The college 
administration acknowledged the impact the initiative may have on the college and is 
committed to allocation or redirection of funding and staffing resources to sustain the 
QEP initiative. 
 
With the revision of the initiative, including the addition of mandatory advising and 
required course work, the QEP Response Team determined that additional faculty and 
staff may be needed throughout the next five years.  The budget for the five-year QEP 
includes funds to hire additional faculty, staff, and a QEP coordinator. 
 
The college administration created the position of QEP Coordinator/Director of Academic 
Advising (CDAA) to direct, communicate, and coordinate the initiative (see Appendix 
XII).  The CDAA position will manage the QEP initiative and direct academic advising 
(see Appendix XIII).  The position will supervise the college’s counselors, academic 
advisors, and testing personnel and will be responsible for researching and developing 
best practices for academic advising, student orientation, and testing services.  The 
position will be advertised and filled according to WCJC hiring policies with the intent to 
complete the hiring process no later than spring 2009. 
 
The revised QEP initiative targeting developmental reading students will necessitate 
additional sections of READ 0306, READ 0307, and PSYC 1300, and the Leadership 
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Team with the support of the college administration is committed to budgeting sufficient 
resources to support the new QEP initiative as noted in the QEP Five-year Financial 
Plan.  The college administration also recognizes the impact the QEP initiative may have 
on other college services such as counseling, financial aid, and library services.  Funds 
have been set aside to meet any future contingency as communicated through 
committee recommendations or annual planning and budgeting processes. The WCJC 
administration will consider carefully the allocation or redirection of resources. 
 
Financial resources have been allocated for faculty and staff professional development 
activities and materials to ensure the delivery of appropriate instruction and support 
services relevant to the needs of the target population.  Financial resources have been 
allocated for supplemental instructional tools for the learning assistance centers, for 
supplies in the library, and for advertising that will communicate the new registration 
requirements to the target population.  The allocation of these resources is evidence of 
the college’s intention to sustain the QEP initiative during the next five years and to 
promote the success of the QEP. 
 
As part of the WCJC’s Achieving the Dream initiative, the college hired consultants to 
review policy and procedures related to financial aid and advising.  As a result, task 
forces were created to review the findings of each consultant’s report and propose 
changes to college processes.  This review process is on-going and supports the goals 
of the QEP initiative.  The allocation of sufficient resources helps ensure the 
implementation and continuation of a successful initiative. 
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Implementation Financial Plan 
 
Funding for the QEP will come from several sources.  The Learning Framework course will receive some state reimbursement that 
will be used to fund a portion of the instructional expenses.  The addition of a second level of developmental reading will not 
significantly impact the budget because the enrollment in the current level of reading is projected to divide between the two levels of 
reading.  Additional financial support will be secured through tuition and fees (in-district and out-of-district) and the Achieving the 
Dream grant.  To balance the QEP budget, the remaining funds will be provided by the WCJC college administration.  The following 
table shows projected expenses and revenues associated with the QEP. 
 

Table 9:  Projected Expenses and Revenues Associated with the WCJC QEP 
Expenses Notes Pilot Year  

2008-2009 
Year 1 

2009-2010 
Year 2 

2010-2011 
Year 3 

2011-2012 
Year 4 

2012-2013 
Year 5 

2013-2014 
Faculty/Staff 
Salary, Wages, 
and Benefits 
(including 
release time) 

Instructional faculty:  4 paid 
professional assignments 
2008-2009; 1 full-time faculty 
2009-2011; 2 full-time faculty 
2011-2013; and 3 full-time 
faculty 2013-2014 

$6,000 $37,550 $38,550 $79,100 $81,000 $124,650

Faculty benefits (28% of 
salary) 

$1,680 $10,514 $10,794 $22,148 $22,680 $34,902

QEP Coordinator $20,000 $60,000 $62,000 $64,000 $66,000 $68,000
Coordinator benefits (28% of 
salary) 

$5,600 $16,800 $17,360 $17,920 $18,480 $19,040

Institutional Research staff 
member:  25% of salary 2008-
09; 12.5% of salary in 
remaining years 

$12,000 $6,000 $6,000 $6,000 $6,000 $6,000

Director of Institutional 
Effectiveness:  10% of salary 
(reallocated) 

$6,200 $6,200 $6,200 $6,200 $6,200 $6,200

Total $51,480 $137,064 $140,904 $195,368 $200,360 $258,792
Travel   $10,000 $10,000 $10,000 $10,000 $10,000 $10,000
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Expenses 
Cont’d 

Notes Pilot Year  
2008-2009 

Year 1 
2009-2010 

Year 2 
2010-2011 

Year 3 
2011-2012 

Year 4 
2012-2013 

Year 5 
2013-2014 

Supplies and 
Equipment 

Assessment training general 
supplies ($1,000 annually) 

$1,000 $1,000 $1,000 $1,000 $1,000 $1,000

 New computer for faculty in 
years 1, 3, and 5 

$0 $1,500 $0 $1,500 $0  $1,500

 Supplemental instructional 
tools, library materials, other 
supplies and general 
expenses 

$5,000 $5,000 $5,000 $5,000 $5,000 $5,000

 Total $6,000 $7,500 $6,000 $7,500 $6,000  $ 7,500
Other Professional development $25,000 $25,000 $25,000 $25,000 $25,000  $25,000

Meals for convocation 
luncheons 

 $4,000 $0 $0 $0 $0 $0

Marketing items $15,000 $10,000 $10,000 $10,000 $10,000 $10,000
Refreshments for forums, etc. $2,000 $2,000 $2,000 $2,000 $2,000  $2,000
Additional resources, 
counseling, financial aid, and 
library services 

$5,000 $5,000 $5,000 $5,000 $5,000 $5,000

Total $51,000 $42,000 $42,000 $42,000 $42,000 $42,000
Total 
Expenses 

 $118,480 $196,564 $198,904 $254,868 $258,360 $318,292

Revenues Notes Pilot Year 
2008-2009

Year 1 
2009-2010 

Year 2 
2010-2011

Year 3 
2011-2012

Year 4 
2012-2013

Year 5 
2013-2014

Estimated 
Tuition and 
Fees - PSYC 
1300 (In-
District) 
 

In-district tuition and fees 
(Approximately 1/3 of total 
students will be in-district.) 

30 
students x 

$192

35 
students x 

$192 

40 
students x 

$192

75 
students x 

$192

85 
students x 

$192

125 
students x 

$192
Total In-District $5,760 $6,720 $7,680  $14,400 $16,320 $24,000
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Revenues 
Cont’d Notes Pilot Year 

2008-2009
Year 1 

2009-2010 
Year 2 

2010-2011
Year 3 

2011-2012
Year 4 

2012-2013
Year 5 

2013-2014
Estimated 
Tuition and 
Fees - PSYC 
1300 (Out-of-
District)  

Out-of-district tuition and fees 
(Approximately 2/3 of total 
students will be out-of-district.) 

50 
students x 

$330

65 
students x 

$330  

70 
students x 

$330

150 
students x 

$330

165 
students x 

$330

250 
students x 

$330
Total Out-of-District $16,500 $21,450 $23,100 $49,500 $54,450 $82,500

 Total Tuition & Fees  $22,260 $28,170 $30,780 $63,900 $70,770 $106,500
State Funding 
- PSYC 1300  

48 contact hours x # total students 
x $3.78 x .752146893 

$0 $10,918 $10,918 $15,012 $15,012 $34,117

Transfer funds 
from 
Achieving the 
Dream 

Professional development in pilot 
year and years 1 and 2 

$6,000 $6,000 $6,000 $0 $0 $0

Support for consultants in pilot 
year and years 1 and 2 

$6,000 $6,000 $6,000 $0 $0 $0

Total Revenues $34,260 $51,088 $53,698 $78,912 $85,782 $140,617

Total Expenses – Total Revenues ($84,220) ($145,476) ($145,206) ($175,956) ($172,578) ($177,675)
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Implementation Tasks and Timeline 
 
The following table outlines strategies for implementation of the QEP initiative.  The table 
also includes tasks, completion dates, and responsible personnel.  Tasks and timelines 
may be adjusted throughout the five-year plan based on assessment results. 
 

Table 10:  QEP Implementation and Timeline 
Developmental Reading Component 
Strategy: WCJC will offer two levels of reading courses to address the needs of the 
entering student not-college-ready in reading.  READ 0306 Reading Survey 1 is 
designed for lower performing students who need assistance in basic reading skills 
including expanded vocabulary and comprehension.  This course provides an academic 
bridge to READ 0307 Reading Survey 2, which will continue to build on the skills 
acquired via READ 0306 with emphasis on reading as a thinking process and increased 
comprehension. 

Task Timeline Personnel 
Complete development of all 
outcomes for READ 0306 / READ 
0307 

February 2009 
Developmental Studies Faculty; 
Curriculum and Instructional 
Resources Committee 

Revise Developmental Education 
Plan to establish two levels of 
developmental reading (READ 
0306 / READ 0307) with 
appropriate test cut scores 

January 2009 
Developmental Studies Faculty; 
Leadership Team; Director of 
Institutional Effectiveness 

Modify admissions/registration 
process to require academic 
advising of students entering 
below college-level in reading 

Summer 2009 Registrar; Director of IT; Dean of 
Student Services 

Implement new Dev.Educ.Plan 
(READ 0306 / READ 0307) Fall 2009 Developmental Studies Faculty; 

Registrar 
Develop READ 0306 / READ 0307 
class schedules for fall 2009 by 
campus, based on test score 
distributions and enrollment 
projections 

February 2009 

Developmental Studies Faculty; 
Senior Vice President of 
Instruction; Director of 
Institutional Effectiveness 

Marketing Department; Student 
Services Staff; Recruiter; 
Webmaster 

Develop and implement a plan to 
market the READ 0306 & 0307 
Reading Survey 1 & 2 courses 

Summer 2009 
and On-going 

Hire new developmental reading 
faculty (as needed) On-going Communications and Fine Arts 

Division Chair 
Instructional Assessment 
Coordinator; Developmental 
Studies Faculty 

Compile course student learning 
outcome data from fall 2009 January 2010 

Make any needed course changes 
based on fall 2009 data January 2010 QEP Coordinator; Developmental 

Studies Faculty 

Complete annual student learning 
outcome report Summer 2010 

Instructional Assessment 
Coordinator; Director of 
Institutional Effectiveness 
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Developmental Studies Faculty, 
Department Head, and Division 
Chair 

Plan curriculum revision with 
faculty 

Summer 2010 
and On-going 

PSYC 1300, Learning Framework Course Component 
Strategy: Enrollment in the Learning Framework course, PSYC 1300, will be mandated 
as concurrent enrollment for students enrolled in READ 0307, the final developmental 
reading course prior to entry into college-level courses.  Data show that students 
completing developmental coursework have not been as successful as college-ready 
students in persisting from semester to semester and maintaining an equivalent GPA in 
gatekeeper courses.  These students require additional instructional support offered 
through PSYC 1300 to develop the ability to apply cognitive strategies and behavioral 
attributes to enhance their academic success. 
 
PSYC 1300, the Learning Framework course, will incorporate key predictive elements of 
college readiness and success.  The curriculum of the Learning Framework course 
contains the foundational skills necessary to enable and enhance academic success of 
first-year students.  The course allows the student to assess his/her own learning style, 
strategies, and abilities to persist and succeed in college.  Student services activities 
included within the course content of PSYC 1300 will provide opportunities for students 
to develop a degree plan, participate in the financial aid application process, navigate 
the college website, and participate in orientation concerning library services and 
resources.  Key elements of the course are designed to mediate the transitional gap 
between the highly structured public school education and the expectations of 
independent learning in the more rigorous academics of college. 

Task Timeline Personnel 
Review of learning framework 
course best practices and WCJC 
practices 

Fall 2008 and 
On-going 

Instructors of Learning 
Framework course 

Update course outcomes and 
curriculum 

Fall 2008 and 
On-going 

Psychology Department Head; 
PSYC 1300 Instructors 

Submit PSYC 1300 (Learning 
Framework) master syllabus to 
CIR Committee 

Fall 2008 Psychology Department Head; 
QEP Implementation Team 

Develop financial aid, advising, 
and library orientation syllabi 

Fall 2008 Psychology Department Head; 
QEP Implementation Team; 
Financial Aid Staff; Student 
Services Staff; Library Staff 

Develop course content for online 
delivery 

Spring 2010 Instructors of Learning 
Framework course 

Pilot three course sections of 
PSYC 1300 (one per campus) in a 
traditional face-to-face setting 

January 2009 Psychology Department Head 
and PSYC 1300 Instructors 

Revise PSYC 1300 Learning 
Framework course, based on 
assessment of pilot sections 

May 2009 and 
On-going 

Psychology Department Head 
and Instructors; Developmental 
Education Reading Faculty; QEP 
Implementation Team 

Develop PSYC 1300 class 
schedules for Fall 2009 by campus 
based on enrollment projections 

Spring 2009 
and On-going 

Psychology Department Head, 
Developmental Studies Faculty; 
Leadership Team; Director of 
Institutional Effectiveness 
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Modify admissions/registration 
process to require concurrent 
enrollment for students in READ 
0307 

Summer 2009 Registrar; QEP Implementation 
Team; Director of IT 

Add mandatory sections and hire 
new faculty (as needed) 

Spring 2009 
and On-going 

Social and Behavioral Science 
Division Chair 

Develop and implement a plan to 
market the PSYC 1300 Learning 
Framework course 

Fall 2008 and 
On-going 

Marketing Department; Student 
Services Staff; Campus Student 
Success Coordinators; 
Webmaster 

Staff and schedule on-line and 
interactive television (ITV) course 
sections, as needed 

Spring 2010 
and On-going 

QEP Implementation Team; 
Psychology Department Head 

Attend and assess professional 
development seminars 

Fall 2008 and 
On-going 

Psychology Department Head, 
PSYC 1300 Instructors; 
Developmental Education 
Reading Faculty; Professional 
Development Committee 

Academic Advising Component 
Strategy:  In fall 2009 the college will mandate individual academic advising for the 
target population.  For students not-college-ready in reading, this academic advising will 
ensure students are placed in courses appropriate for their demonstrated academic skill 
level.  Proper course placement will contribute to student success and persistence. 

Task Timeline Personnel 
Meet with Student Services staff to 
plan for mandatory advising of 
students and fall 2009 registration 
process 

Spring 2009 Senior Vice President of 
Instruction; Registrar; Director of 
IT; Student Services Staff 

Modify registration/advising 
process to require academic 
advising of students entering 
below college level in reading 
(registration block) 

Summer 2009 Registrar; Director of IT; Student 
Services Staff 

Develop and implement a plan to 
market mandatory advising for 
students not-college-ready in 
reading 

Summer 2009 
and On-going 

Marketing Department; Student 
Services Staff; Recruiter; 
Webmaster; Developmental 
Reading Faculty 

Enhance student tracking system 
to capture student advising data; 
establish goal attainment protocol 
and database 

Summer 2009 QEP Coordinator/Director of 
Academic Advising; Registrar; 
Director of IT; Student Services 
Staff 

Collect data on fall 2009 entering 
students as a pilot group 

Dec. 2009 Director of IR; Student Services 
Staff; Registrar; Director of 
Institutional Effectiveness 

Assess and make needed changes 
based on fall registration 

April 2010 QEP Implementation Team; 
Student Services Staff; Registrar; 
Psychology Department Head; 
Developmental Studies Faculty 
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Learning Assistance Center Component 
Strategy:  Learning assistance center services will provide tutors in reading, writing, and 
math, and in the second year of the initiative will be expanded to include additional 
supplemental instructional services.  These services will include individualized, self-
paced computer software programs to reinforce classroom instruction in developmental 
reading.  Supplemental instruction should promote success in coursework in both 
college-level courses and developmental courses, thus improving persistence rates. 

Task Timeline Personnel 
Attain CRLA-Certification of 
Learning Assistance Centers 

Summer 2008 Learning Assistance Center 
Director and Staff; Tutors 

Meet with PSYC 1300 faculty 
regarding availability of tutoring for 
spring pilot courses 

Fall 2008 Psychology Department Head 
and PSYC 1300 Instructors; 
Learning Assistance Center 
Director 

Learning Assistance Center 
Director joins QEP Implementation 
Team 

January 2009 QEP Implementation Team; 
Learning Assistance Center 
Director 

Develop fall 2009 tutoring 
schedule to accommodate PSYC 
1300/READ 0307 students 

Spring 2009 Psychology Department Head 
and PSYC 1300 Instructors; 
Developmental Reading Faculty; 
Learning Assistance Center 
Director and Staff 

Identify and order additional 
instructional materials/software for 
Learning Assistance Centers 

Fall 2009 and 
On-going 

Psychology Department Head 
and PSYC 1300 Instructors; 
Developmental Reading Faculty; 
Learning Assistance Center 
Director and Staff 

Orientation of reading tutors 
regarding student tracking and 
data collection for PSYC 1300 / 
READ 0307 

Spring 2009 Learning Assistance Center 
Director and Staff; Director of 
Institutional Effectiveness 

Complete tutoring report for PSYC 
1300 spring pilot courses 

June 2009 Learning Assistance Center 
Director and Staff; Director of 
Institutional Effectiveness 

Develop and implement a plan to 
market the Learning Assistance 
Centers 

Summer 2009 
and On-going 

Marketing Department; Student 
Services Staff; Coordinator of 
Learning Assistance Centers; 
Faculty; Webmaster 

Develop and implement Learning 
Assistance Center student 
satisfaction survey 

Summer 2009 Learning Assistance Center 
Director/staff; Director of 
Institutional Effectiveness 

Generate TutorTrac report 
correlating course grades to 
tutoring activities 

January 2010 
and On-going 

Learning Assistance Center 
Director/Staff; Director of 
Institutional Effectiveness 

Complete Learning Assistance 
Center student satisfaction survey 

January 2010 
and On-going 

Learning Assistance Center 
Director/Staff; Director of 
Institutional Effectiveness 
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Professional Development Component 
Strategy:  Although the college already provides professional development opportunities 
for faculty and staff, additional opportunities will address specifically the unique needs of 
the student target population.  These activities may include participation in conferences 
and seminars, presentations by guest lecturers on campus, use of external consultants, 
and expansion of the professional development literature and materials available in the 
college library. Increased awareness of the needs of developmental students will allow 
faculty and staff to revise their instructional pedagogy and services to enhance the 
students’ learning environment. 

Task Timeline Personnel 
Identify relevant professional 
development topics of interest to 
faculty and provide opportunities to 
attend conferences and seminars 

Fall 2009 and 
On-going 

QEP Implementation Team; 
Professional Development 
Committee 

Expand professional development 
literature and materials on relevant 
topics available in the college 
library 

Fall 2009 and 
On-going 

QEP Implementation Team; 
Professional Development 
Committee; Library Director 

Schedule presentations by guest 
lecturers and external consultants 
on relevant topics 

Fall 2009 and 
On-going 

Professional Development 
Committee; QEP Implementation 
Team 

Have participants complete 
satisfaction surveys at end of each 
training session 

On-going Professional Development 
Committee/Instructors; Director 
of Institutional Effectiveness 

Review professional development 
activities annually in relation to 
QEP goals and outcome data 

August 2010 
and On-going 

QEP Implementation Team; 
Psychology Department Head 
and PSYC 1300 Instructors; 
Developmental Education 
Reading Faculty; Professional 
Development Committee; 
Director of Institutional 
Effectiveness 
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Broad-based Involvement of the Community 
 
Involving the college community is essential to the success of the QEP.  Throughout the 
development of the QEP, members of the QEP Core Team regularly delivered QEP 
status updates to the Faculty Council, the Leadership Team, and the Board of Trustees.  
Additional QEP information was included in issues of the President’s Briefing (a WCJC-
issued report) and the Instructional Assessment newsletters as well as posted on the 
college website and on campus bulletin boards.  A comprehensive timeline of all 
activities associated with the QEP follows this section. 
 
The QEP Marketing Team implemented a plan to familiarize faculty, staff, and students 
as well as the community at large about the QEP.  At WCJC’s 2007 Spring Convocation, 
an overview of the QEP process was presented.  Faculty and staff were then asked to 
rank three potential topics in order of importance:  Developmental English and Reading, 
Developmental Math Skills, and the First-Year Student Experience. The faculty members 
were provided with contact information for the QEP Core Team members in the event 
that they wished to ask additional questions. 
 
The QEP Core Team continued to involve the college community through focus groups, 
round-table sessions, and convocation presentations.  Nine Q & A sessions for faculty, 
staff, and students were conducted at the Wharton, Fort Bend Technical Center, and 
Sugar Land campuses in fall 2007.  Follow-up sessions were conducted at each of the 
locations to share the results of the Q & A sessions.  The Director of Institutional 
Effectiveness attended the sessions and compiled the responses. 
 
To generate greater awareness of the QEP and build consensus during the spring 2008 
semester, the QEP teams sought feedback from faculty, staff, and students regarding 
the Learning Framework course.  Faculty and staff were invited to round-table sessions 
at all campus locations, and students were given surveys on potential support services.  
Further campuswide outreach activities took place at the March Phi Theta Kappa 
Basketball Tournament, April Volleyball Tournament, and May Softball Game.  
 
To involve part-time instructors, the fall 2008 orientation featured a presentation 
regarding the QEP.  The QEP continues to be a standing item on the Faculty Council 
agenda, and the President’s Briefing features updates.  Community outreach endeavors 
included communication with advisory boards, submission of press releases to local 
newspapers, and dissemination of QEP promotional items at fine arts, athletic, and other 
college events. 
 
Throughout the development of the QEP, members of the QEP Core Team, members of 
the Implementation Team, and the college President delivered updates regularly to the 
Faculty Council, the Leadership Team, and the Board of Trustees.  QEP information was 
also included in issues of the President’s Briefing and Instructional Assessment 
newsletters as well as posted on the college website and on campus bulletin boards. 
 
Broad-based Involvement during QEP Revision and Implementation 
 
Broad-based involvement in the revision of the QEP initiative included input from division 
chairs, academic advisors, student services staff, members of the Leadership Team and 
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original QEP Core Team, psychology faculty, developmental education faculty, Board of 
Trustees, personnel in the admissions office, institutional effectiveness staff, and 
institutional research staff.  Additionally, all college employees were made aware of the 
revisions. 
 
One of the first revisions to the initiative included narrowing of the student target 
population.  Data were re-examined during the course of meetings between members of 
the Leadership Team and QEP Core Team.  These meetings resulted in the 
identification of a student target population, specifically students not-college-ready in 
reading.  This selection led to a realization that the QEP initiative needed additional 
components to complement the Learning Framework course.  The components now 
include mandatory academic advising, required placement in developmental courses, 
and expanded tutoring services for the target population.  The initiative also includes 
broadening professional development opportunities for faculty and staff to better meet 
the needs of the target population. 
 
In order to communicate these changes, the Senior Vice President of Instruction 
conducted a meeting with academic division chairs to discuss the revisions to the QEP 
initiative.  Based on information about the student target population, a list of courses 
appropriate for concurrent enrollment for the students placed in READ 0306 or READ 
0307 was identified.  Department heads and division chairs will collaborate when 
developing the upcoming fall schedule. 
 
Revisions to the QEP initiative were presented to all the academic advisors, the Dean of 
Student Services, and the Director of Admissions and Registration.  The academic 
advisors discussed options to implement mandatory advising for the target population 
and methods to simplify the student’s registration process.  Also, information was 
provided on the addition of another level of developmental reading (READ 0306).  The 
list of courses appropriate for concurrent enrollment for the students placed in READ 
0306 or READ 0307 was presented.  Advisors were also notified of the requirement for 
concurrent enrollment in PSYC 1300 for those students enrolled in READ 0307. 
 
Subsequent to presenting the revised QEP initiative to academic advisors, the Senior 
Vice President of Instruction chaired a meeting with the developmental education faculty, 
psychology department head, Director of Admissions and Registration, Director of 
Institutional Effectiveness, and the coordinator of the learning assistance centers to 
apprise them of the changes.  Members discussed potential revisions to the PSYC 1300 
curriculum based on the needs of the target population.  In order to offer sufficient 
sections of developmental reading courses and PSYC 1300, department heads agreed 
to collaborate on course scheduling. 
 
The Leadership Team recognized the need to continue broad-based involvement of 
faculty, staff, and students in the future development and implementation of the QEP.  In 
order to maintain this involvement, the Leadership Team broadened the QEP 
Implementation Team membership.  The revised team includes representation from 
Financial Aid, Academic Advisors, Library Services, Instructional Assessment, 
Registrar’s Office, Psychology Faculty, Developmental Reading Faculty, Learning 
Assistance Centers, Institutional Research, and Institutional Effectiveness.  The 
expansion of the implementation team allows for greater participation of stakeholders by 
providing a means of vertical and horizontal communication for all college employees 
thus ensuring long-term sustainability of the initiative. 
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To chair the QEP Implementation Team, the Leadership Team created a full-time 
coordinator position called the QEP Coordinator/Director of Academic Advising (CDAA).  
This position will facilitate communication among stakeholders and coordinate activities 
necessary for the success of the initiative.  The position will serve as the liaison between 
the implementation team and various college committees and stakeholders. 
 
For student involvement, the target population of students will be surveyed for their 
perceptions of the quality and value of the services provided through the QEP initiative.  
Students will be surveyed as part of the PSYC 1300 course, as participants in learning 
assistance centers, and in graduate surveys. 
 
To involve service area high school administration in the implementation of the QEP, a 
luncheon was held for principals and superintendents.  The agenda included information 
related to the QEP and Learning Framework course.  These meetings will continue on 
an annual basis to maintain communication with service area school districts. 
 
The assessment and evaluation of the QEP initiative will involve the QEP Coordinator / 
Director of Academic Advising and the offices of Instructional Assessment, Institutional 
Effectiveness, and Institutional Research.  Assessment findings will be reviewed each 
semester by the Implementation Team and recommendations for changes and 
improvements for all components of the QEP initiative, including course curriculum, will 
be presented to the Leadership Team, which includes representation from all areas of 
the college.  The recommended changes in any component of the QEP initiative will be 
considered by the Leadership Team and a written report of the team’s decisions will be 
communicated through the President’s Newsletter available to the college community.  
In addition, the status of the progress of the QEP will be presented each semester 
during the collegewide convocation.  This plan ensures the involvement of various 
stakeholders for the life of the initiative. 
 
QEP Evaluation Plan 
 
A comprehensive evaluation plan will measure the impact of the QEP and guide 
decisions as the components are implemented throughout the next five years. 
Measurable objectives and outcomes will provide quantifiable evidence of progress 
toward achieving the purpose of the QEP.  The QEP Coordinator/Director of Academic 
Advising, Director of Institutional Effectiveness, and the Instructional Assessment 
Coordinator will be responsible for carrying out the evaluation with the assistance of an 
external evaluator.  Additional assistance will be provided by staff from the Institutional 
Research Department, the QEP Implementation Team, and the WCJC Leadership 
Team. 
 
The Leadership Team clearly identified the QEP target population as entering students 
not-college-ready in reading.  Following the identification of the QEP target population, 
the Leadership Team developed goals for the QEP that include both student and 
institutional outcomes and identified a set of five components of the QEP that will 
support those outcomes.  The QEP evaluation plan was developed by the Director of 
Institutional Effectiveness to reflect these changes and in response to the SACS On-Site 
Committee recommendations. 
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QEP Evaluation Design and Responsible Personnel 
 
Data elements and collection procedures have been designed to assess both student 
and institutional outcomes.  The procedures include (1) identifying specific 
performance indicators for each component of the QEP, (2) assigning responsibility for 
collection of each data element as described in Table 10, (3) determining a schedule 
for the collection of each data element, (4) maintaining longitudinal data for each 
indicator to track progress through trend analysis, (5) reporting results of the 
evaluation to college personnel and the Board of Trustees, and (6) incorporating QEP 
assessment results into the feedback loop and planning process of the college. 
 
Data reports from the WCJC Banner student database and the National 
Clearinghouse will be provided by the Institutional Research Office, learning outcome 
results will be provided by the Instructional Assessment Coordinator, and survey 
results will be provided by the Director of Institutional Effectiveness.  Whenever 
possible, benchmarks will be established for measures for each component and for 
the overall QEP. 
 
WCJC’s institutional planning and evaluation events occur systematically and at 
approximately the same time every year, so that results of evaluation can be 
incorporated into the following year’s budget and plans to improve programs, services, 
and operations at all levels of the institution. The following table illustrates how the QEP 
will be incorporated into the annual planning process. 
 
Table 11:  The QEP Formative Evaluation and the WCJC Annual Planning Process 

Nov-Feb March April June -Aug Sept-June 
Implement 
updated QEP 

Collect data on 
implementation 
activities and 
outcomes; 
evaluate data; 
review 
External 
Evaluator’s 
report(s); draw 
conclusions 

Report data and 
conclusions; use 
data to update 
QEP 
Implementation 
Plan and 
Timeline, 
including 
strategy 
revisions and 
needed 
resources 

Submit 
proposed QEP 
Implementation 
Plan and 
Timeline, along 
with budget 
request, at 
annual budget 
hearing 

Updated QEP 
Implementation 
Plan and 
Timeline 
submitted for 
approval; end-of-
year QEP Status 
Report prepared, 
including 
successes, 
failures, and 
supporting data 

Formative Evaluation 
A formative evaluation will enable key personnel to make informed and accurate 
judgments about the adequacy of timelines and strategies used to implement the QEP.  
Assessment will focus on the five components of the QEP as shown in the 
Implementation Plan and Timeline. 
 
The QEP Coordinator and QEP Implementation Team will be responsible for this 
assessment and will provide broad oversight to ensure efficient management of the plan.  
Annual reports by the QEP Coordinator/Director of Academic Advising will provide 
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summaries of (1) what is working well, (2) what has been accomplished, and (3) what 
requires greater attention. Results of these evaluations will be reported on the QEP 
website and to all stakeholders, including the WCJC Board of Trustees.  This formative 
evaluation will indicate whether the college is successfully implementing its QEP and 
what corrective actions or changes may be needed. 

Assessing the QEP Goals and Outcomes 
 
Both quantitative and qualitative data will be used to demonstrate the effectiveness of 
the QEP in achieving its stated goals and outcomes.  Data collection will be conducted 
each term and analysis will be conducted in accordance with the need for immediate 
feedback on specific outcomes.  Reporting will be in accordance with the WCJC annual 
planning cycle.  As required by SACS, a final report will be prepared for the Commission 
on Colleges summarizing the overall impact of the QEP on the institution and its 
students. The goals of the QEP are shown in the following table. 
 

Table 12:  Goals of the QEP 
1. Improve GPA of developmental reading students in subsequent gatekeeper 

college-level courses. 

2. Expand supplemental instructional services in the Learning Assistance Centers. 

3. Increase the percent of students utilizing academic advising and tutoring and 
supplemental instruction. 

4. Improve semester-to-semester persistence rates. 

5. Broaden professional development opportunities to prepare faculty and staff to 
better meet the needs of the target population. 

 
Tables 13-17 detail the evaluation plan for each of the five components of the QEP.  
These tables contain (1) statements of the desired student and institutional 
outcomes associated with each component, (2) a rationale for the choice of specific 
assessment methods, (3) a description of the method/measure/baseline and target, 
and (4) and a description of how the data will be reviewed and possible courses of 
action based upon results. 

External Evaluation 
 
An External Evaluator will also provide feedback about the effectiveness of the QEP, 
conduct an annual on-site visit, and be available for tele- or video-conferencing 
throughout the five-year period of the QEP.  Each visit will be followed by a written report 
of findings and recommendations.  The External Evaluator will work closely with the QEP 
Coordinator/Director of Academic Advising to ensure successful implementation of the 
QEP and collaborate with the Director of Institutional Effectiveness on the creation of the 
final QEP Evaluation Report required by SACS. 
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Table 13:  Developmental Reading Component 

Student Outcome 1:  Achieve college readiness in reading. 
Institutional Outcome 1:  Improve GPA of developmental reading students in 
subsequent gatekeeper college-level courses. 
Rationale:  According to current literature, adding a second level of developmental 
reading (READ 0306) should improve program outcomes by placing students in courses 
more closely matched to their skill level.  READ 0306 Reading Survey 1 is designed for 
lower performing students who need assistance in basic reading skills, including 
expanded vocabulary and comprehension.  This course provides an academic bridge to 
READ 0307 Reading Survey 2, which will continue to build on the skills acquired through 
READ 0306 with emphasis on reading as a thinking process and increased 
comprehension. 
 
Two types of data will be used to assess whether students in developmental reading 
demonstrate college-level content knowledge: (1) the percentage of entering students 
who are not-college-ready in reading who successfully complete READ 0307 and (2) the 
course completion rates of students in developmental reading in reading intensive 
college-level gatekeeper courses (i.e., English 1301, History 1301, Government 2301, 
and Biology 2401) compared to students who do not require developmental reading.  
Baseline gatekeeper data in the following display are from the 2003 fall entering cohort 
tracked for three years and stratified by past participation in developmental reading. 
 
The anticipated result of this program restructuring is for students in developmental 
reading to perform comparably in these college-level courses as do learners who do not 
require developmental reading. Successful accomplishment of this goal would result in 
no significant differences between the course completion rates of these two groups. 

Assessment 
Method Measure Baseline Data Target 

Collect data on 
program 
completion rates 
for 
developmental 
reading 

Percentage of 
entering students not-
college-ready in 
reading who 
complete READ 0307 
with grade of A,B, or 
C within two years 

Completion rate: 60.6% 70% completion 
rate in READ 0307 

Collect course 
completion rate 
data in reading-
intensive, 
college-level 
gatekeeper 
courses for  
(1) students 
previously in 
developmental 
reading and  
(2) students not 
requiring 
developmental 
reading 

Percentage of each 
group completing 
each gatekeeper 
course with grade of 
A, B or C 

ENGL1301 Completion Rate 
Non-Developmental: 77.7% 
Developmental: 72.0% 
 
HIST1301 Completion Rate 
Non-Developmental: 68.5% 
Developmental: 54.1% 
 
GOVT2301 Completion Rate 
Non-Developmental: 71.3% 
Developmental: 57.0% 
 
BIOL2401 Completion Rate 
Non-Developmental: 63.0% 
Developmental: 54.5% 

Equalization of 
completion rates to 
eliminate 
performance gap 
between  
developmental 
reading and non-
developmental 
reading students in 
these college-level 
gatekeeper 
courses 

 33



Wharton County Junior College 

Data Review and Follow-up:  Assessment results will be reviewed by the QEP 
Implementation Team annually to identify areas of success and areas needing 
improvement.  From this review, remedies and action plans will be developed to improve 
outcomes.  Possible corrective actions include: 

• Review READ 0307 course-learning outcomes for alignment with college-level 
courses 

• Review PSYC 1300 Learning Framework course outcomes for alignment with 
READ 0307 

• Examine alignment of READ 0307 course curriculum with learning outcomes 
• Improve student engagement strategies in READ 0307, such as increasing active 

learning 
• Review textbooks for adequacy in meeting developmental course needs 
• Review and improve faculty training in instructional strategies 
 

 
 

Table 14:  PSYC 1300, Learning Framework Course Component 
Student Outcome 2:  Developmental reading students enrolled in PSYC 1300 will 
acquire a set of learning skills sufficient for success in college-level courses. 
Institutional Outcome 2:  All students completing PSYC 1300, and especially 
students in developmental reading, will demonstrate improvement in overall 
course completion rates and persistence. 
Rationale:  PSYC 1300 Learning Framework will incorporate key predictive elements of 
college readiness and success.  The curriculum contains the foundational skills 
necessary to enable and enhance academic success of first-year students.  The course 
allows the student to assess his/her own learning style, strategies, and abilities to persist 
and succeed in college.  Key elements of the course are designed to mediate the 
transitional gap between the highly structured public school education and the 
expectations of independent learning in the more rigorous academics of college. 
 
The following table describes seven assessments to measure progress toward this 
outcome. The first two assessments involve activities and testing to be completed by 
learners while taking the PSYC 1300 Learning Framework course.  A description of 
course learning outcomes assessment methods can be found as Appendix XI.  Since 
this course will be piloted in 2009, baseline data are not yet available. 
 
The third assessment involves completion rates (with grade of A, B, or C) from reading-
intensive gatekeeper courses, stratified by past prior participation in developmental 
reading.  The baseline data represent the current completion rate for past developmental 
reading students in English 1301, History 1301, Government 2301, and Biology 2401.  
The anticipated result represents the completion rate for learners who did not require 
developmental reading.  Completion rates represent a three-year average cumulative 
result from time of admission. 
 
Assessments four through seven address the long-range, institutional outcomes of 
overall course completion, cumulative GPA, persistence, and goal attainment which 
target (1) the elimination of the significant outcome gap between students in 
developmental reading and learners who did not require developmental reading and (2) 
improvement in these outcomes for all students over the five-year period of the QEP. 
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Assessment 
Method Measure Baseline Data Target 

PSYC 1300 students 
will demonstrate 
competence in 
utilization of college 
resources and 
college-level study 
skills 

Percentage of 
students (≥ 80%) 
accessing resources 
and completing 
research project 
with grade of A, B, 
or C 

To be determined in spring 
2009 pilot; no pre-existing 
data 

Improvement in 
college readiness 
as measured by 
success in 
gatekeeper 
courses 

Compile results of 
faculty-determined 
learning outcome 
assessment projects 
for PSYC 1300  

Percentage of 
students 
successfully 
completing each 
learning outcome 
assessment project 
for PSYC 1300 

To be determined in spring 
2009 pilot; no pre-existing 
data 

To be 
determined; no 
pre-existing data 

Collect course 
completion rate data 
in reading-intensive, 
college-level 
gatekeeper courses 
for  
(1) students 
previously in 
developmental 
reading and  
(2) students not 
requiring 
developmental 
reading 

Percentage of each 
group enrolled in 
gatekeeper courses 
each term 
completing course 
with grade of A, B or 
C 

ENGL1301 Completion Rate 
Non-Developmental: 77.7% 
Developmental: 72.0% 
 
HIST1301 Completion Rate 
Non-Developmental: 68.5% 
Developmental: 54.1% 
 
GOVT2301 Completion Rate 
Non-Developmental: 71.3% 
Developmental: 57.0%  
 
BIOL2401 Completion Rate 
Non-Developmental: 63.0% 
Developmental: 54.5% 

Equalization of 
completion rates 
to eliminate 
performance gap 
between 
developmental 
reading and non-
dev. reading 
students in these 
college-level 
gatekeeper 
courses 

Compare data on 
overall course 
completion rates for 
(1) students 
previously in 
developmental 
reading and (2) 
students not requiring 
developmental 
reading ((3-year 
cohort tracking) 

For each group, the 
percentage of 
college credit 
courses completed 
with grade of A, B or 
C 

Non-Dev. Reading: 70.0% 
Dev. Reading: 61.0% 

Equalization of 
completion rates 
to eliminate gap 
between 
developmental 
reading and non-
developmental 
reading students; 
overall 5-year 
increase of 5% 
for all students 

Compare data on 
cumulative GPA for 
(1) students 
previously in 
developmental 
reading and  
(2) students not 
requiring 
developmental 
reading (3-year 
cohort tracking) 

The average three-
year cumulative 
GPA for each group 

Non-Dev. Reading: 2.64 
Dev. Reading: 2.44 

Equalization of 
GPA to eliminate 
gap between 
developmental 
reading and non-
developmental 
reading students; 
overall 5-year 
increase of 0.2 
GPA for all 
students 
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Assessment 

Method Measure Baseline Data Target 
Compare data on 
students not 
returning/not 
transferring after 
first semester for 
(1) students 
previously in 
developmental 
reading and  
(2) students not 
requiring 
developmental 
reading (3-year 
cohort tracking) 

Percentage of each 
group not returning 
after first term and 
with no evidence of 
being in higher 
education for three 
years thereafter 
(survival analysis) 

Non-Dev. Reading: 12.4% 
Dev. Reading: 19.5% 

Equalization of 
non-return rate to 
eliminate gap 
between 
developmental 
reading and non-
developmental 
reading students; 
overall 5-year 
decrease of 5% 
for all students 

Compare data on 
award/transfer rates 
for (1) students 
previously in 
developmental 
reading and  
(2) students not 
requiring 
developmental 
reading (5-year 
cohort tracking) 

Percentage of each 
group receiving an 
award or 
transferring to a 
senior college within 
five years 

Non-Dev. Reading: 62.5% 
Dev. Reading: 45.1% 

Equalization of 
award/transfer 
rates to eliminate 
gap between 
developmental 
reading and non-
developmental 
reading students; 
overall 5-year 
increase of 5% 
for all students 

Data Review and Follow-up:  Assessment results will be reviewed by the QEP 
Implementation Team annually to identify areas of success and areas needing 
improvement.  From this review, remedies and action plans will be developed to improve 
outcomes.  Possible corrective actions include: 

• Examine alignment of Learning Framework course curriculum with READ 0307 
learning outcomes 

• Adjust in-class and out-of-class exercises, assignments, and activities 
• Review PSYC 1300 outcome assessment tool 
• Review and improve training in instructional strategies 
• Review Learning Assistance Center resources to determine coordination with 

learning skills curriculum 
 

 
 

Table 15:  Academic Advising Component 
Student Outcome 3:  Students entering WCJC not-college-ready in reading will 
receive academic advising prior to enrollment 
Institutional Outcome 3:  Students in developmental reading will attain a focused 
direction and plan for their educational success. 
Rationale:  Because proper course placement is essential to student success and 
persistence, the college will mandate individual academic advising for the target 
population in fall 2009. 
 
Students in developmental reading will meet with academic advisors prior to initial 
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enrollment and at appropriate intervals thereafter to assess academic progress and 
provide needed counseling.  This consultation will also allow advisors to assist 
students in developmental reading in setting a realistic educational plan.  Research 
shows that students with clear, specific goals have higher success and persistence 
rates. 
 
Assessments include: (1) fall-to-fall persistence rates among students in 
developmental reading, (2) the percentage of students in developmental reading 
declaring a specific course of study by the end of their second semester, and (3) 
tracking students in developmental reading for five years to determine the number 
either transferring to an upper level institution or receiving an award (degree or 
certificate). 

Assessment 
Method Measurement Baseline Data Target 

Analyze fall-to-spring 
and fall-to-fall 
persistence for 
students in 
developmental 
reading 

Percentage of 
entering students not-
college-ready (NCR) 
in developmental 
reading who persist 
to spring/fall 

Fall-Spring: 63.1%  
Fall-Fall: 53.1% 

Increase 
persistence rates by 
3% 

Track the number of 
students entering 
WCJC not-college-
ready in reading who 
select a specific 
course of study by 
the end of their 
second semester 

Percentage of 
entering students 
NCR in reading 
selecting a specific 
course of study by 
the end of their 
second semester 

Mean of  54.9% 
(2004-2007 cohorts) 

65% within two 
years 

Compare data on 
award/transfer rates 
for (1) students 
previously in 
developmental 
reading and (2) 
students not requiring 
developmental 
reading (5-year 
cohort tracking) 

Percentage of each 
group receiving an 
award or transferring 
to a senior college 
within five years 

Non-Dev. Reading: 
62.5% 
Dev. Reading: 45.1% 

Equalization of 
award/transfer rates 
to eliminate gap 
between 
developmental 
reading and non-
developmental 
reading students; 
overall 5-year 
increase of 5% for 
all students 

Data Review and Follow-up:  Assessment results will be reviewed by the QEP 
Implementation Team annually to identify areas of success and areas needing 
improvement.  From this review, remedies and action plans will be developed to 
improve outcomes.  Possible corrective actions include: 

• Review and adjust student resources for managing barriers to educational plan 
• Review and enhance resources for career information provided through Student 

Services 
• Identify barriers to student success that are not being addressed by existing 

college services 
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Table 16:  Learning Assistance Center Component 
Student Outcome 4:  Students in developmental reading will identify and utilize 
CRLA-certified Learning Assistance Center to improve learning outcomes. 
Institutional Outcome 4:  Expand Learning Assistance Center supplemental 
instruction to better accommodate the preferences and learning styles of 
students. 
Rationale:  WCJC provides support to learners through Learning Assistance Centers 
on each campus.  The assessment described in the table below measures student 
awareness of resources, use of these resources, satisfaction with these resources, and 
the impact this usage has on learning outcome achievement.  Baselines for the 
measures described below have yet to be determined. 
 
WCJC’s computer-assisted Learning Assistance Centers opened in fall 2007 and 
obtained College Reading and Learning Association (CRLA) certification in 2008.  The 
Learning Assistance Centers provide professional tutoring services and instructional 
software in math, English, and reading and are open to all students. 
 
In the second year of the initiative, the resources of the Learning Assistance Centers 
will be expanded to include additional supplemental instructional services.  These 
services will include individualized, self-paced computer software programs to reinforce 
class-based instruction in developmental reading as well as other subjects.  Expanded 
access to supplemental instruction in the Learning Assistance Centers should promote 
success in coursework for both college-level courses and developmental courses. 
 
Assessments will measure the impact that resources in the Learning Assistance 
Centers have on student success in READ 0307, PSYC 1300, and other concurrent 
courses, based on their final grade in those courses and their perception of how much 
they have been helped.  TutorTrac software will generate reports of student usage (i.e., 
number of visits, total hours by course, reason, location, and day/time) and grades at 
the end of the term.  TutorTrac reports will also provide the basis for evaluating 
utilization and optimizing schedules.  Student surveys will generate reports on student 
satisfaction with tutors, instructional software, and schedules. 

Assessment 
Method Measure Baseline Data Target 

Use TutorTrac 
software to relate 
course outcomes 
(grades) to utilization 
of Learning Assistance 
Center resources for 
developmental as well 
as all students 

Cross-tab of mean grade vs 
hours of utilization, 
disaggregated by enrollment 
in READ 0307 and by 
enrollment in PSYC 1300 

To be determined; 
no pre-existing 
data on READ 
0307 or PSYC 
1300 

85% of students 
coming for help 
for three or more 
sessions will earn 
a C or better in 
the course for 
which they 
sought help 

Generate TutorTrac 
report on student 
usage of Learning 
Assistance Center 
services (i.e., tutoring 
and content software) 

Number of users, visits and 
hours by course, reason, 
location, day and time, 
disaggregated by enrollment 
in READ 0307 and by 
enrollment in PSYC 1300 

To be determined; 
no pre-existing 
data on READ 
0307 or PSYC 
1300 

To be determined 
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Assessment 
Method Measure Baseline Data Target 

Survey of student 
satisfaction with 
Learning Assistance 
Center resources (i.e., 
tutoring and content 
software) 

Percent “satisfied” or “very 
satisfied” with Learning 
Assistance Center 
resources disaggregated by 
enrollment in READ 0307 
and by enrollment in PSYC 
1300 

To be determined; 
no pre-existing 
data on READ 
0307 or PSYC 
1300 

75% will indicate 
they are 
“satisfied” or 
“very satisfied” 
with Learning 
Assistance 
Center resources 

Data Review and Follow-up:  Assessment results will be reviewed by the QEP 
Implementation Team annually to identify areas of success and areas needing 
improvement.  From this review, remedies and action plans will be developed to 
improve outcomes.  Possible corrective actions include: 

• Increase student access to tutoring services (hours/day/location) 
• Review communication process to inform students about tutoring 
• Increase faculty-tutor communication to improve alignment with classroom 
• Review training in use of software 
• Modify software selection to improve alignment with learning outcomes 
 

 
 

Table 17:  Professional Development Component 
Institutional Outcome 5:  Broaden professional development opportunities to 
prepare faculty and staff to better meet the needs of the target population. 
Rationale:  Professional development opportunities will specifically address the unique 
needs of developmental students.  These activities may include participation in 
conferences and seminars, presentations by guest lecturers on campus, use of external 
consultants, and expansion of professional development literature and materials 
available in the college library.  Increased awareness of the needs of developmental 
students will allow faculty and staff to revise their instructional pedagogy and services 
to enhance the students’ learning environment. 
 
Current literature and best practices in developmental education clearly suggest that 
the success of learning skills development is contingent upon the students’ opportunity 
to immediately apply their newly acquired learning skills.  To this end, faculty teaching 
gatekeeper courses will be assisted in acquiring strategies to reinforce the acquisition 
of study skills. 
 
Another critical element of professional development will involve PSYC 1300 Learning 
Framework faculty and READ 0307 faculty, who will work closely together to align the 
curriculum of the two courses and reinforce learning outcomes. 
 
The effectiveness of professional development efforts developed to support the QEP 
will be based on participation and participant perceptions surveyed immediately after 
the training. Since a large portion of this training has yet to be developed, baseline data 
are not available for measurement. Data will be gathered beginning in the spring 2010 
as the professional development component of the QEP is implemented. 
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Assessment Method Measure Baseline Target 

Maintain a sign-in roster for 
faculty and staff attendance 
at professional development 
events 

Compile data on 
attendance and hours 
of professional 
development 

To be determined; 
no pre-existing 
data 

To be determined; 
no pre-existing 
data 

Completion of end-of-event 
survey by faculty and staff 

Analysis of feedback 
survey from 
attendees 

To be determined; 
no pre-existing 
data 

To be determined; 
no pre-existing 
data 

Administer annual survey to 
assess satisfaction with 
professional development 
events and relevance to the 
target population 

Analysis of results 
from survey as well 
as from student 
satisfaction surveys 

To be determined; 
no pre-existing 
data 

To be determined; 
no pre-existing 
data 

Data Review and Follow-up:  Assessment results will be reviewed by the QEP 
Implementation Team annually to identify areas of success and areas needing 
improvement.  From this review, remedies and action plans will be developed to 
improve outcomes.  Possible corrective actions include: 

• Increase number of sessions to accommodate schedules 
• Revise training curriculum to improve alignment with QEP goals and initiatives 
• Review and modify training curriculum based on feedback from faculty/staff 
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Appendices 

Appendix I:  Lists of Potential Topics 
 
Topic List 8-10-2006 Topic List 9-15-2006 
Developmental English or Reading 
Developmental Math 
First-Time Student Experience  
General Education (ENGL, MATH, HIST, 
   GOVT, BIOL) 
Faculty Professional Development  
Writing Competency 
Reading Comprehension 
Advising 
Critical Thinking Skills 
Computer Literacy 
Listening Skills 
Speaking Skills 

Developmental English or Reading 
Developmental Math 
First-Time Student Experience  
General Education (ENGL, MATH, HIST, 
    GOVT, BIOL) 
Faculty Professional Development  
Writing Competency 
Reading Comprehension 
Advising 

 
 

Appendix II:  Suggestion Box Topics 
 

Category Wharton 
Campus 

Fort Bend 
Tech.Center

Sugar Land 
Campus Total Percent

First-Year Student 
Experience 73 39 n/a 112 26% 

Scheduling 46 42 n/a 88 20% 

Faculty 
Professional 
Development 

17 8 n/a 25 6% 

Staff Development 19 2 n/a  
21 

 
5% 

Facilities  
104 47 5 156 36% 

Other 21 13 n/a 34 8% 

Total 280 151 5 436 -- 

*The percentages do not add up to 100%, due to rounding. 
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Student/Faculty Focus Group Report  

STAMATS (Abridged) 
 

Executive Summary 
 
During the week of November 27, 2006, a team of three Stamats consultants conducted a 
series of focus groups on each of Wharton County Junior College’s (WCJC) campuses 
(Sugar Land, Fort Bend, and Wharton).  The audiences for the focus groups were 
basically repeated from campus to campus and included groups of: 
 

• African-American students 
• Hispanic students 
• Traditional students (mixed group of 18-24 year old students) 
• Nontraditional students  (mixed group of 25+ year old students) 
• Faculty  

A series of interviews were also conducted on each campus with various staff members. 
 
The objectives of the focus groups and interviews were to understand perceptions, 
competitors, satisfaction levels, strengths, weaknesses, etc. of WCJC to lay the 
groundwork for:  
 

• Supporting the “Achieving the Dream” initiative by positioning WCJC to 
effectively increase enrollment from underserved populations (both ethnic and 
economically challenged groups) and increase their academic success rates 

• Supporting the development of WCJC’s strategic plan  
• An intensive marketing plan that will use the results of the focus groups and 

upcoming research to develop a creative concept (brand and supporting tools) to 
support WCJC’s efforts to grow enrollment and drive other desired resources into 
the college 

 
This report is a brief summary of the key findings as well as a summary of the similarities 
and differences between the focus groups as well as between campuses.  It also contains a 
few initial recommendations for preliminary consideration.   
 
Findings 
 
As a general note, we found participants in the focus groups to be positive about WCJC.  
More importantly, we found all groups to be open, honest, and straightforward with their 
comments and opinions.  This is not always the case with focus groups, but the open 
participation is important for collecting valid results.  We were very pleased with the 
outcome of the focus groups. 
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Appendix III: STAMATS Student/Faculty Focused Group Report (Abridged)



College Attributes 
 
The first set represents attributes identified in the focus groups are shared by most all 
two-year colleges.  The second set represents a series of other attributes that are 
somewhat unique to WCJC.  The common attributes (shared by other two-year colleges) 
are: 

• Affordability 
• Convenience (location and class schedule) 
• Career preparation (vocational training) 
• Credits for a university transfer 

 
The most common reasons students from the focus groups selected WCJC for their 
education were location and cost considerations.  The other attributes most commonly 
identified (across all focus groups and locations) were: 
 

• Quality faculty 
• Caring 
• Individual attention 
• Supportive 
• Cooperative 
• Small (class sizes) 
• Accommodative 
• Personable 
• Challenging 
• Helpful 
• Comfortable environment 
 

Problem Issues 
 
As part of the focus group agenda, questions were also asked about how satisfied students 
and faculty were with respect to their experience at WCJC.   
 
These issues include: 

• Confusion on the part of some students (especially in Sugar Land) regarding 
what course credits will transfer and which won’t.   

• Counselors are good but more are needed to address ongoing student needs 
(especially early in a student’s college experience). 

• Class offerings are not frequent enough to accommodate students’ busy 
schedules. 

• Provide a more one-on-one counseling process of registering for the right classes 
for new students (especially for adult students). 

• Provide more tutoring services. 
• More faculty diversity is needed. 
• Balance between the level of challenge and accommodating different learning 

styles. 
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• More activities and clubs to support different ethnic groups, especially to support 
Achieving the Dream - African American and Hispanic. 

• Consider modifying terms like “developmental” and “remedial” by using more 
positive or neutral terms (such as transitional) to avoid potential self-esteem 
issues. 

 
Other Issues 
 
Inevitably, focus groups also identify issues that are of less importance.  Though they are 
worth mentioning, they should receive somewhat less attention in the planning process.  
Following is a partial list of the more common issues that were voiced: 
 

• Need more “common areas” to study and meet. 
• Expand library hours. 
• Consider developing a few activities consistent with the brand attributes and the 

Achieving the Dream initiative (to accommodate different ethnic groups – 
especially for support early on in their education). 

• Related to activities – intramural sports, clubs, work-out facilities. 
• More computers and printers in the computer rooms. 
• Wireless capabilities (today, wireless capabilities are considered fundamental by 

many perspective students). 
• Lack of cable TV and other amenities in dormitories. 
• Improve signage (especially for Sugar Land). 
• Lack of a community feel. 

 
Recruiting and Retaining Under-Served Students 
Consistent with findings from research for other colleges, the focus groups confirmed the 
need to educate under-served populations on the benefits and realistic attainment of 
higher education.  Before WCJC can effectively recruit under-served students, it will be 
necessary to address attainment and financial-aid realities first.  This will likely involve 
more interaction with high schools and the families of prospective students as well as the 
development of specific marketing materials designed to address these issues.  Focus-
group participants suggested the best way to get these points across is with the effective 
use of stories and profiles of existing students and recent graduates who have succeeded 
at WCJC and ended up with much higher-paying jobs than they would have otherwise. 
 
The Hispanic focus group on the Wharton campus described a new program (LEAD – 
Let Education Achieve Dreams) which some existing students participate in and which is 
designed to do this very thing.  This approach seems sound and should be monitored over 
a period of time to evaluate its effectiveness and to consider potential expansion.  A 
number of Hispanic students in the focus group were previously unaware of the program 
but expressed interest in participating. 
 
A number of suggestions resulted from the focus groups regarding how to help insure the 
success of under-served student populations.  These suggestions included: 
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• Better/more upfront counseling to prepare the student for success at WCJC. 
• Increased faculty diversity. 
• Clubs and activities that support different groups, especially early in their college 

experience (Hispanic and African American Clubs). 
• Move away from terms such as “developmental” and “remedial.” 
• Expand tutoring opportunities. 
• Mentoring programs. 

 
Concluding Comments 
 
The focus groups accomplished their goals and will provide the foundation for the next 
steps.  Based on the original objectives, the results will be used to support development 
of Achieving the Dream, and strategic planning efforts.   
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Appendix IV:  Faculty, Staff, and Student Voting ResultsFaculty/Staff VoteTotal Ballots:  N=217Ballots Discarded:  N=4Category % of Total Ballots Developmental English and Reading 30% Developmental Math 7% First-Year Student Experience 63% Student VoteTotal Ballots:  N=1690Ballots Discarded:  N= 98Category % of Total Ballots Developmental English and Reading 19% Developmental Math 20% First-Year Student Experience 61% 
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Appendix V:  WCJC Leadership and QEP Committee Membership 
 
WCJC Leadership Team 
Betty McCrohan * President 
Ty Pate Senior Vice President of Instruction 
Dale Pinson Vice President of Workforce Development, Continuing 

Education, and Distance Learning 
Pam Youngblood Vice President of Technology and Institutional Research 
Bryce Kocian Vice President of Administrative Services 
B. Wayne Taylor Dean of Student Services / Director of Dual-Credit 

Enrollment 
Leigh Ann Collins Dean of Vocational Instruction 
Dan Jones Director of Institutional Effectiveness 
Patricia Rehak Instructional Assessment Coordinator 
Natalie Stavinoha Instructional Coordinator 
 
QEP Core Team 
Patricia Rehak * Instructional Assessment Coordinator 
Stephanie Dees * Division Chair of Technology and Business 
Amanda Brand Department Head of History / Geography 
G.G. Hunt Division Chair of Social and Behavioral Sciences 
David Kucera Department Head of Electronics 
Elizabeth Rexford Instructor of Government 
 
QEP Development Team 
Cynthia Knox * Instructor of Speech 
Philip Carter Department Head of Physical Therapy Assistant 
Susan Denman  Counselor 
Elizabeth McLane Instructor of Government 
 
QEP Marketing Team 
Zina Carter * Director of Marketing and Communications 
Chanda 
Chancellor 

Student Success Coordinator 

Pat Sikora Student Services Receptionist 
Kris Sulak Student Success Coordinator 
 
QEP First Implementation Team – Spring 2008 
Becky McElroy * Department Head of Psychology 
Dana Bramble Instructor of Developmental English 
Kathy Rod Instructor of Developmental Math 
Barbara Lynn Department Head of Education and Early Childhood 
Beverly Marks Counselor 
Susan Denman Counselor 
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QEP Second Implementation Team – Fall 2008  
Becky McElroy * Department Head of Psychology 
Cynthia Knox Instructor of Speech 
Leslie Blanks Instructor of Psychology 
Jody Hutchinson Instructor of Psychology 
G.G. Hunt Division Chair of Social and Behavioral Sciences 
Patricia Rehak Instructional Assessment Coordinator 
 
QEP Third Implementation Team – Spring 2009 
To Be Announced QEP Coordinator/Director of Academic Advising 
Becky McElroy  Department Head of Psychology 
Richard Hyde Director of Financial Aid 
Susan Denman Counselor 
Kwei Feng Hsu Director of Library Information and Technical Services 
Dan Jones Director of Institutional Effectiveness 
Rosemary Fulton Director of Institutional Research 
Karen Preisler Director of Admissions and Registration 
Dana Bramble Instructor of Developmental Reading  
Phyllis Appling Instructor of Developmental Reading 
Rob Robertson Instructor of Developmental Reading 
Kathy Rod Developmental Studies Advisory Committee Chair 
Sharon Prince Coordinator, Learning Assistance Centers 
G.G. Hunt Division Chair of Social and Behavioral Sciences 
Patricia Rehak Instructional Assessment Coordinator 
 
QEP Response Team – Fall 2008 
Betty McCrohan * President, WCJC 
Ty Pate Senior Vice President of Instruction 
Dan Jones Director of Institutional Effectiveness 
Natalie Stavinoha Instructional Coordinator 
Becky McElroy * Department Head of Psychology 
Stephanie Dees Division Chair of Technology and Business 
G.G. Hunt Division Chair of Social and Behavioral Sciences 
Cynthia Knox Instructor of Speech 
Leigh Ann Collins Dean of Vocational Instruction 
* Denotes Committee Chair/Co-Chair 
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Appendix VI:  QEP Development Team Model Institutions 
 
The QEP Development Team identified the following criteria for use in developing a 
manageable list of model colleges: 
 

• Representatives from Texas that reflect the WCJC student body size, diverse 
student populations, and other unique demographic characteristics 

• MetLife Foundation Best-Practice Colleges 
• Members of the League for Innovation in the Community College 

 
The following institutions were included in the best practice review: 
 

• Austin Community College (Texas) - League for Innovation in the Community 
College member 

• Broward Community College (Florida) – League for Innovation in the Community 
College member 

• Coastal Bend Community College (Texas) - League for Innovation in the 
Community College member 

• Collin County Community College (Texas) - League for Innovation in the 
Community College member 

• Gainesville State College (Georgia) - MetLife Foundation Best-Practice College 
• Houston Community College (Texas) - League for Innovation in the Community 

College member 
• Lone Star College (Texas) - MetLife Foundation Best-Practice College and 

League for Innovation in the Community College member 
• Miami Dade College (Florida) – League for Innovation in the Community College 

member 
• Parkland College (Illinois) – MetLife Foundation Best-Practice College and 

League for Innovation in the Community College member 
• Richland College (Texas) – League for Innovation in the Community College 

member and Malcolm Baldrige National Quality Award winner 
• St. Philip’s College (Texas)– MetLife Foundation Best-Practice College and 

League for Innovation in the Community College member 
• Sinclair College (Ohio) - MetLife Foundation Best-Practice College and League 

for Innovation in the Community College member 
• Valencia Community College (Florida) – League for Innovation in the Community 

College member 
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Data Notes Achieving the Dream Data at  

2003 Cohort Demographics, Gatekeeper Performance, Course Completion, Persistence & Awards 
 

  

Demographic Characteristics of WCJC 
2003 Achieving the Dream Cohort: 

 

 
{continued on next page) 

 

Vol. 1, No.3 January, 15 2007 

What !s a Cohort? 
 
A cohort is a group of 
people studied over time. 
The individuals in the 
group have at least one 
statistical factor — such 
as when they started 
college — in common. 
 
The WCJC Achieving the 
Dream 2003 student 
cohort is the group of 
credential-seeking 
students that attended 
Wharton County Junior 
College for the first time 
in fall 2003. This cohort 
will be tracked until 
2009. 
 
Tracking a cohort over 
time makes it possible to 
compare the progress and 
outcomes of different 
groups of students (e.g., 
groups defined by race, 
age or other demographic 
characteristics) and to 
determine if there are 
gaps in achievement 
among groups of interest. 

Total Headcount    1,734    

      
Full-time/Part-time     

Full-time 1 ,149  66% 
Part-time    585  34% 

Gender     
Male    787  45% 
Female    947  55% 

Race/Ethnic Group     
White, Non-Hispanic    971  56% 
Black, Non-Hispanic    182  10% 
Hispanic    431  25% 
Asian      93  5% 
Other      57  3% 

Age Group     
Under 20 1,035  60% 
20-24    354  20% 
25-29    107  6% 
30-34      80  5% 
35-39      63  4% 
40-44      48  3% 
45-49      27  2% 
50 Plus      20  1% 

Average Age   22.3    
      
Basis for Admission     

First time in College 1,368  79% 
Transfer Student    366  21% 

Financial Aid Status     
Pell Grant    358  21% 
No Pell Grant  1,376  79% 

Major by Ethnicity Gen  Voc  
White, Non-Hispanic    73%  27% 

Black, Non-Hispanic    55%  45% 

Hispanic    65%  35% 

Asian    84%  16% 

Other    82%  18% 

Total Cohort   70% 30% 

Ethnicity

White
57%

Black
10%

Hispanic
25%

Asian
5%

Other
3%

 
 

Pell Grant Status Pell
21%

No Pell
79%

 
 
 

 

ACHIEVING 
THE DREAM' 
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Appendix VII: Achieving the Dream Data Notes and Institutional Summary



 

Gatekeeper Achievement 
One of the primary goals of the Achieving the Dream 
initiative is to increase the percentage of students enrolling in 
and successfully completing gatekeeper classes.  Gatekeeper 
classes are college-level classes that students are required to 
complete successfully before enrolling in more advanced 
classes in their major field of study.  Often, these courses are 
the first college-level classes students take.  Achieving the 
Dream data submissions are required to include freshman 
English (Engl1301) and college algebra (Math1314).  In 
addition to these, History 1301, Government 2301 and 
Biology 2401 have been identified by the WJCJ AtD Data 
Team as important gatekeepers for WCJC to track.   

Gatekeeper Attempts and Completion Ratios 

Figures 2-6 display the percentage of the WCJC fall 2003 
cohort that attempted any of five identified gatekeeper courses  

 

 

over a three-year period.  These percentages are presented 
side-by-side with the percentage of students who succeed 
when attempting these courses.  Success is defined as 
achieving a grade of “C” or higher in the class.  Failure to 
complete these courses at best slows progress and, at worst, 
may trigger drop out.  These graphs depict the significant 
differences in attempts and completion rates among the 
various ethnic groups making up the cohort.   

The fact that African American students within the Cohort 
attempted history and government at a much lower rate than 
other ethnic groups can be largely explained by their lower 
percentage of General Education/Liberal Arts majors, but 
their much lower success rate in these same courses 
compared to other ethnic groups is a significant concern.  
Overall, completion rates in English and math appear to be 
typical of other AtD colleges, however, the overall lower 
success rates of African-American students in these 
Gatekeeper courses is also a concern.  

  

 

Figure 2. Percent of WCJC 2003 Cohort by Ethnicity Attempting Gatekeeper Math1314 over Three-Year Period and Corresponding Completion Ratio

 

Figure 3 Percent of WCJC 2003 Cohort by Ethnicity Attempting Gatekeeper Engl1301 over Three-Year Period and Corresponding Completion Ratio

 

 

Gatekeeper Math 1314 Completion Ratio
82%

69%

80%

85%

84%

80%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Math 1314 Attempts
48%

35%

44%

49%

33%

45%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Engl 1301 Completion Ratio
77%

71%

77%

82%

78%

77%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Engl 1301 Attempts
61%

53%

63%

59%

56%

60%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort
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Figure 4. Percent of WCJC 2003 Cohort by Ethnicity Attempting Gatekeeper Hist1301 over Three-Year Period and Corresponding Completion Ratio

 

 

Figure 5. Percent of WCJC 2003 Cohort by Ethnicity Attempting Gatekeeper Govtl2301 over Three-Year Period and Corresponding Completion Ratio

 

Figure 6. Percent of WCJC 2003 Cohort by Ethnicity Attempting Gatekeeper Biol2401 over Three-Year Period and Corresponding Completion Ratio

Gatekeeper Attempts to Completion 

Students are understandably frustrated when they must repeat 
a class because of an unsatisfactory grade, particularly if they 
must do so more than once.  Figure 7 displays the number to 
times students in the 2003 cohort attempted the five identified 
gatekeeper courses before successfully completing them.  
Again, successful completion is defined a passing the course 
with a C (2.0) or better. 

 

While overall rates are comparable to those found at other 
community colleges, there are clear ethnic differences with 
respect to specific gatekeeper courses.  For instance, a 
significant percentage of Asians and the ethnic group “other”, 
which is composed primarily of international students, 
required more than one attempt before passing Hist1301 (i.e., 
U.S. History I), while African-Americans and Hispanics had 
more difficulty with biology and African-Americans had 
considerable problems with Government 2301.   

Gatekeeper Hist1301 Completion Ratio
69%

47%

61%

76%

76%

67%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Hist1301 Attempts
53%

28%

45%

48%

44%

48%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Govt 2301 Completion Ratio
70%

58%

68%

70%

83%

69%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Govt 2301 Attempts
39%

25%

31%

40%

40%

35%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Biol 2401 Completion Ratio
64%

54%

59%

75%

88%

62%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort

Gatekeeper Biol 2401 Attempts
20%

20%

23%

13%

14%

20%

White, Non-Hispanic

B lack, Non-Hispanic

Hispanic

Asian/Pacif ic Islander

Other

Total '03 Cohort
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Figure 7. Fall 2003 Cohort Attempts to Completion for Gatekeeper Courses over Three-Year Period

Attempts to Math1314 Completion
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88.8%

100.0%
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2
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Attempts to Engl1301 Completion
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87.0%

87.1%

93.3%

88.0%

88.8%

8.3%

13.0%

10.0%
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1.5%
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Attempts to Govt2301 Completion
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65.4%
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26.9%
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Attempts to Hist1301 Completion
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Attempts to Biol2401 Completion

79.3%

65.0%

66.7%

88.9%

100.0%
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18.2%
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24.6%

11.1%

0.0%

19.6%

2.5%
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0.0%

0.0%
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B lack, Non-Hispanic

Hispanic

Asian/Pacif ic
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Other
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2
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Course Completion, Degree/Certificate 
Attainment & Cohort Persistence 

Figure 8 displays the three-year overall course completion 
ratios, degree/certificate attainment rates and persistence by 
ethnicity for students in the WCJC 2003 cohort.  African 
American and Hispanic students within the cohort had lower 
overall course completion ratios and degree/certificate 
completions than other ethnic groups.  This achievement gap 
is further demonstrated by the lower persistence rates of these 
groups through the fall of the second year. 

 

 

 

 

 

The last available WCJC cohort data on Associate Degree 
completion was for the 1997 cohort and was produced by the 
Texas Higher Education Coordinating Board.  At that time, 
the three-year degree completion rate for WCJC was 5.1 
percent compared to a state-wide average of 4.0 percent.  
This is very close to the three-year rate of 4.8 percent for the 
WCJC 2003 AtD cohort and demonstrates that the overall 
persistence and course completion rates at WCJC are 
comparable to or higher than those of other community 
colleges in Texas. 

 

 

Figure 8. Overall Three Year Completion Ratios, Degree/Certificate Attainment Rates and Persistence for the 2003 WCJC Achieving the Dream Cohort 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

Award Completion (3-Year Grads)
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Short-term Action Plan 
Entering Student Success Institute 

Survey of Entering Student Engagement (SENSE)  
 

Part I-a:  Initial Review of Survey Results – To be completed before the Institute 

Review Steps Guiding Questions Notes 

1.  
Compare entering 
students with returning 
students 

In demographic/descriptive terms, how do 
entering students differ from returning 
students at the college? 
 
In terms of educational experiences, how 
do entering students differ significantly 
from returning students? 
 
What findings from these comparisons 
capture the attention/concern of the 
college team? 
 
What specific findings are pertinent to the 
college’s current Achieving the 
Dream/student success initiatives? 
 
What specific findings point to potential 
priorities for college action?   

Entering students are more likely to be: 
 
  Full-time (70% vs 60%) 
  Younger (76% under 20 vs 25%) 
   Single (95% vs 82%) 
   White non-Hispanic (51% vs 41%) 
   Taking a higher academic load (more full-time) 
 
Returning student’s responses closely matched that of 
entering students on most items. 
 
Nothing emerged from the survey data in the way of a 
specific concern regarding differences between entering 
and returning students. 

2.  
Examine areas/items on 
which the college’s 
results differ significantly 
(+ or -) from the aggregate 
results for the pilot 
colleges 

What findings from this comparison 
capture the attention/concern of the 
college team? 
 
What specific findings have particular 
pertinence to the college’s current 
Achieving the Dream/student success 
initiatives? 
 
What specific findings point to potential 
priorities for college action?   

WCCJ entering student responses were significantly below 
medium and cohort colleges on the items in the following 
items 
 
1. Testing and placement  (14b-f, ) 
2.  Acquiring financial Aid  (14i, 14j, 14k, 14m) 
3.  Availability of a student success course (15b) 
4.  Working with other student in class (17e) 
5.  Using the Internet to work on assignments (17g) 
6.  Contacting instructor via email (17h) 
7.  Academic Advising (18a1-3) 
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Review Steps Guiding Questions Notes 

8.  Peer Tutoring (18d1-3) 
9.  Skill Labs (18e1-3) 
10. Percentage of academic advising from faculty (20) 
11. Being assigned an advisor (21) 
 
All these items, with the exception of numbers 4-6 above 
are being addressed in the four WCJC AtD priorities.  They 
are: 
 
1.  Increase the number of entering students who are aware 
of and apply for financial aid. 
2.  Ensure that entering students are adequately tested, 
placed, and enrolled in developmental education, as needed. 
3.  Ensure all students, especially entering students, receive 
appropriate and timely academic advising. 
4.  Expand academic support services to include 
professionally staffed learning laboratories and more 
tutoring services, including supplemental instruction, on all 
campuses. 
 
Moreover, the remaining problem areas identified in the 
SENSE data as being below that of other medium and 
cohort colleges, namely 
 
4.  Working with other student in class (17e) 
5.  Using the Internet to work on assignments (17g) 
6.  Contacting instructor via email (17h) 
 
were identified from our CCSSE data and are being 
addressed by the college’s General Education Committee. 
 
In addition, institutional data analysis, benchmarking and 
student and faculty focus group findings associated with 
WCJC current QEP have identified a number of the same 
issues and is also focused on the first year experience.  
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Review Steps Guiding Questions Notes 

3. 
Examine key break-out 
analyses: 
 

 Full- vs. part-time 
students 

 
 Traditional vs. non-

traditional college 
entry age students   
 

 Non-Asian 
minorities vs. white 
students 

 
 Developmental vs. 

non-developmental 
students 

 
 First –generation 

vs. non-first-
generation 

For each breakout analysis: 
 
What findings from this comparison 
capture the attention/concern of the 
college team? 
 
What specific findings have particular 
pertinence to the college’s current 
Achieving the Dream/student success 
initiatives and strategic plan?  
 
What specific findings point to potential 
priorities for college action?   
 
Note:  be sure to check the number of 
students (n) in each break-out group to 
ascertain whether the numbers are 
large enough to support interpretation 
of the results. 

Minority, non-traditional and developmental students 
reported significantly higher engagement with respect to 
one or more of the following 
 

1. Testing and placement advising (14b, e, f) 
2. Financial aid (14i, k, m) 
3. Availability of advisor (16c) 
4. Classroom & faculty engagement (17e,g,h) 

 
They also reported higher satisfaction with 
  

1. Academic advising/planning (non-traditional) 
2. Skill labs (developmental) 
3. Financial aid advising (all three) 
4. Transfer credit assistance (minorities) 

 
The only apparent complaint area for one of these 
subgroups was in transfer credit advising, in which the non-
traditional students expressed significantly less satisfaction. 
 
These results suggest that, while overall engagement and 
satisfaction in these areas is a concern, these subgroups 
appear to be receiving a good deal of faculty and staff 
attention to their unique needs and issues. 

Summary  The SENSE data clearly confirms the previous data 
analyses from Achieving the Dream, CCSSE and our QEP 
and the appropriateness of the priorities, action plans and 
evaluations related to these that now under way.  Further 
analysis and discussion of the SENSE data will inform these 
efforts and will become a part of the WCJC Institutional 
Effectiveness Dashboard.    
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WCJC Mission Statement 

Wharton County Junior College is a public, two-year, comprehensive community college 
offering a wide range of postsecondary educational programs and services including 
associate degrees, certificates, continuing education courses, cultural affairs, and 
leisure-time activities for the benefit of the community and a population of students that 
varies in age, background, and ability.  
The college affords opportunities for individual growth and expression and promotes the 
development of the total person through scholarly and creative activity and the 
application of knowledge for the good of society. Its curricular and co-curricular activities 
lay a foundation for lifelong learning and involved citizenship and encourage the pursuit 
of knowledge, innovation, experimentation, and excellence in human endeavor. It 
prepares students for entry-level positions, for advancement in various occupations and 
professions, for a broad understanding of the liberal arts and sciences, and for transfer 
to baccalaureate- granting institutions. 

In fulfilling its mission, the college 

a. offers associate of arts, associate of arts in teaching, and associate of applied 
science degrees;  

b. offers transfer curricula in preparation for the baccalaureate degree;  

c. offers career/vocational curricula leading to certificates and associate 
degrees;  

d. offers remedial and developmental courses and services, as well as adult 
basic education, to assist under prepared students to achieve competency in 
basic skills and thus gain access to college-level programs;  

e. supports  excellence in instruction in all academic areas by the 
encouragement of faculty professional development for the improvement of 
teaching and learning through innovative teaching methodologies, research 
and public service; 

f. provides library and other instructional resources as integral parts of the 
educational process;  

g. supports students in the learning process through counseling and academic 
advising;  

h. offers continuing-education noncredit courses and programs to meet the 
needs of business, industry, government, and the community-at-large, and to 
contribute to the economic development of its service region;  

i. provides varied cultural opportunities, recreational activities, and community 
services to enhance the quality of life in its service region;  
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j. actively cooperates with school districts, vocational-technical schools, other 
colleges, and universities to promote a more productive educational 
environment within its service region.  

Wharton County Junior College is an institution that emphasizes personal attention to 
students, innovation and flexibility in its credit and noncredit offerings, and 
responsiveness to the diversity of communities it serves. The college is dedicated to 
providing an educational environment that recognizes individuality, stresses the 
importance of human relationships, and reflects the democratic values of our society. 
 
 
Wharton County Junior College Vision 
 
We will build the highest quality team of faculty and staff and provide a learning 
environment rich in innovative technology to ensure each student in our diverse and 
dynamic service area has the opportunity to achieve the pinnacle of his or her 
educational dreams. 
 
 
Wharton County Junior College Values 
 

We Value Our Students and their: 
• Life long pursuit of knowledge 
• Personal enrichment 
• Educational success 

 
We Value Our Employees and their: 

• Honesty and integrity 
• Contributions to student success 
• Scholarly and creative endeavors  
 

We Value Our Community and its: 
• Legacy of support 
• Tradition of trust 
• Cultural diversity 
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WCJC Strategic Plan Goals and Initiatives: A Focus on Students 2005-2008 
 

1. Student Success:  WCJC views student success as our top priority.  To achieve 
this, we will encourage innovative instructional strategies and conduct on-going 
program evaluations and student learning assessments to ensure our students 
have the necessary skills to succeed in the classroom and to attain their 
academic goals.  We will strive to provide quality support services to meet the 
needs of a diverse student body. 

 
Initiatives to support Student Success: 

 
a. Implement instructional strategies that accommodate students’ unique learning styles 

and encourage students to actively participate in their own learning. 
b. Implement a coordinated student counseling and advisement services plan to clearly 

delineate the roles of counselors, faculty and student services staff and to better track 
student satisfaction and goal attainment. 

c. Expand tutoring services. 
d. Increase utilization of on-line services to support student learning, including web 

registration, on-line syllabi and student support services. 
e. Enhance learning resources such as library services and open computer labs. 
f. Maintain an appropriate faculty to student ratio in each course in order to maximize 

student interaction with faculty. 
g. Ensure course prerequisites are developed, reviewed, updated, and enforced.   
h. Ensure developmental education is effective and non-stigmatizing. 
i. Ensure core curriculum demonstrates mastery of critical literacy skills to include 

effective written and oral communication, critical thinking/problem solving and 
interpersonal skills. 

j. Establish coordinated institution-wide assessment of student learning. 
  

2. Instructional Excellence:  Recognizing that instructional excellence is essential 
to student success, WCJC will continue to seek out the best-qualified individuals 
to become full-time and part-time members of the faculty.  We will ensure faculty 
is given the instructional resources, opportunities for professional growth, and 
support services needed to achieve success in the classroom.  We will 
encourage innovation and recognize excellence.  We will ensure the highest 
standards of faculty performance through an appraisal system focused on 
student learning. 

 
Initiatives to support Instructional Excellence: 

 
a. Develop strategies for attracting, hiring and retaining outstanding full-time and part-

time faculty, ensuring the number of full-time faculty is sufficient to support the 
mission of the institution. 

b. Focus the faculty performance appraisal system on instructional improvement to 
reflect the principles of the learning-centered college. 

c. Develop systematic strategies to recognize faculty and programs that exhibit 
excellence and innovation in achieving student learning outcomes. 

d. Provide enhanced opportunities for continued professional growth to enrich the 
learning-centered college.  
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3. Recruitment and Retention of Learners:  WCJC is committed to the 
recruitment and the retention of a culturally and demographically diverse student 
body.  We will establish a comprehensive strategic enrollment process designed 
to achieve and maintain the optimum recruitment, retention, and completion rates 
of students.   

 
Initiatives to support Recruitment and Retention of Learners: 

 
a. Develop an institutional marketing plan. 
b. Design and conduct community outreach activities specifically targeted to recruit and 

retain underserved and/or uninformed populations. 
c. Increase recruiting and retention efforts targeting all high school students with an 

emphasis on dual credit/concurrent enrollment students. 
d. Develop and implement a comprehensive first-time-in-college (FTIC) program to aid 

in both academic and social adjustment. 
e. Schedule learning opportunities and services to better accommodate the needs of 

students. 
f. Increase awareness of financial aid opportunities for current and prospective 

students.   
 

4. Management and Development of Learning Environment:  WCJC affirms our 
commitment to continuous improvement in organizational operations.  We will 
continue to develop and manage its resources (human, physical, financial, and 
technological) to maintain and enhance our learning-centered environment.    

 
Initiatives to support  

Management and Development of Learning Environment: 
 

a. Integrate planning, budgeting, and institutional effectiveness processes to support 
strategic planning and on-going instructional assessment. 

b. Utilize principles of continuous quality improvement to enhance administrative 
processes. 

c. Implement a systematic plan for facilities development and utilization that considers 
convenience, access, and aesthetics to promote learning. 

d. Improve and expand the functionality of information technology for academic and 
support services. 

e. Assess and maintain appropriate instructional equipment for every classroom. 
f. Seek external resources, such as grants and industry partnerships, to support the 

college’s mission. 
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5. Opportunities for Participation:  WCJC remains committed to meeting the 
needs of the community by providing our diverse population of learners with 
opportunities for individual and scholarly growth through access to educational 
and cultural experiences.  We will continue to respond to changes in our dynamic 
service area.   

 
Initiatives to support Opportunities for Participation: 

 
a. Expand partnerships with business, industry, and civic organizations to provide for 

workforce development, opportunities for service learning, and community support 
and involvement. 

b. Expand and refocus programs through assessment and better resource allocation to 
support the workforce needs of the community. 

c. Strengthen linkages with service area public schools to promote post-secondary 
education. 

d. Continue to develop and strengthen the University of Houston-System partnership 
and relationships with other four-year institutions to provide students with a seamless 
transition.  

e. Expand and improve distance education opportunities through assistance to faculty 
with course development, technology enhancement, and methods to increase 
student success. 

f. Expand the number and variety of college sponsored student activities and cultural 
events on all campuses to celebrate diversity and foster a sense of community. 

g. Support athletics and fine arts programs to enrich the college experience. 
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Appendix X:  READ 0307and READ 0306 Course Outcomes 
 

READ 0307 Reading Survey 2 
 

Course Learning Outcome 
 
1. The student will improve ability to 
understand meaning of vocabulary in 
context: contextual clues, structural 
analysis, figurative language. 
2. The student will be able to find the 
main idea(s) and details in a written 
selection: explicit and implicit ideas, 
supportive ideas. 
3. The student will be able to identify the 
author's purpose and intended meaning. 
4. The student will be able to draw 
conclusions from written passages. 
5. The student will be able to differentiate 
between fact and opinion in a reading 
assignment. 
6. The student will be able to recognize 
five different patterns of organization in a 
reading selection. 

Method of Assessment 
 
1. Graded in-class assignments, 
homework, tests, and lab exercises 
 
 
2. Graded in-class assignments, 
homework, tests, and lab exercises 
 
 
3. Grade in-class assignments, 
homework, tests, and lab exercises 
4. Graded in-class assignments, 
homework, tests, and lab exercises 
5. Graded in-class assignments, 
homework, tests, and lab exercises 
 
6. Graded in-class assignments, 
homework, tests, and lab exercises 

 

READ 0306 Reading Survey 1 
 

Course Learning Outcome 
 
1. The student will understand the 
meanings of words and phrases. 
 
2. The student will be able to find the 
main idea in a reading selection. 
 
3. The student will be able to identify a 
writer's purpose, theme, and intended 
meaning. 
 
4. The student will be able to analyze 
ideas and use critical reasoning skills in 
reading comprehension. 
 

Method of Assessment 
 

1. Classroom and lab exercises, semester 
exams 
 
2. Successful demonstration in class 
discussion, lab exercises 
 
3. Specific writing assignments related to 
reading assignment 
 
 
4. Semester and final exams, THEA test 
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Appendix XI:  PSYC 1300 Learning Framework Course Outcomes (revised 2009) 

 
Course Learning Outcome 

 
1. Students demonstrate ability to 
identify, locate, and utilize academic 
resources and support services. 
 
 
 
 
2. Students demonstrate computer 
literacy related to college success. 
 
 
 
 
3. Students employ self-assessment 
and text information in order to 
identify, evaluate, and enhance 
individual learning styles. 
 
 
4. Students evaluate and implement 
organizational, time management, and 
study skills related to college and 
career success. 
 
 
5. Students recognize factors relating 
to stress and health as they impact 
learning and well-being.  
 
 
6.   Students identify and discuss 
psychological concepts such as 
personality, memory, ethical 
considerations, and motivation as 
these concepts relate to success in 
college, career, and life adjustment. 
 
 
7.  Students examine and discuss 
aspects of diversity in college and 
society as they relate to learning. 

Method of Assessment  
 
1. Identified designees (counselors, financial 
aid, instructors, librarians, tutors, etc.) discuss 
and approve related assigned experiences; 
financial aid application, degree plan; career 
planning exercise (Student portfolio/planner will 
be signed by designee for completion grade.) 
 
2. Completion grades for related online 
exercises including registration, database 
research, general college information, 
PowerPoint presentation, and on-line class 
applications 
 
3. Rating scales in textbook and other current 
self-assessment instruments as identified by 
the instructors as well as section exams over 
related text material 
 
 
4. Portfolio evaluation grade, S.M.A.R.T. Goal 
assignment rubric assessment and section 
exams 
 
 
 
5. Stress scales (Holmes and Rahe) and 
section exam 
 
 
 
6.  Section exams 
 
 
 
 
 
 
 
7.  Group activity/written research report and 
oral presentation utilizing PowerPoint and rubric 
scoring 
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Appendix XII: QEP Coordinator/Director of Academic Advising Job Description 

                              JOB DESCRIPTION
            Human Resources Department

JOB TITLE:  Quality Enhancement Plan (QEP) 
Coordinator/Director of Academic Advising  

FLSA:        Exempt 
 
GRADE:    

LOCATION:   
 

EFFECTIVE DATE: February 11, 2009 
 
REVISION DATE: February 11, 2009 

REPORTS TO:  Dean of Student Services 
 

 
PURPOSE AND SCOPE: 
 
The Quality Enhancement Plan (QEP) Coordinator/Director of Academic Advising is responsible for coordinating 
the Quality Enhancement Plan, serving as Chair of the SACS QEP Implementation Team, and developing and 
implementing a comprehensive academic advising system for the College. 
 
ESSENTIAL JOB FUNCTIONS: 
 

1. The QEP Coordinator/Director of Academic Advising serves as coordinator of college’s Quality 
Enhancement Plan (QEP) including: 
• Serving as chair of the QEP Implementation Team 
• Coordinating QEP reports as needed  
• Facilitating communication of the progress of the QEP 
• Collaborating with the Offices of Instructional Assessment, Institutional Effectiveness, and Institutional 

Research to assess the effectiveness of the initiative 
 

2. This position supervises college’s counselors, academic advisors, and testing personnel. 
 

3. This position is responsible for researching and developing best practices for academic advising, student 
orientation, and testing services.  

 
4. This position is responsible for establishing a system to electronically track and maintain student records 

of academic advising. 
 

5. This position develops and implements online academic advising services for students. 
 

6. This position regularly and systematically evaluates academic advising and testing services and makes 
recommendations for improvement. 

 
7. This position represents the College by participating in various professional organizations and 

conferences. 
 

8. This position promotes professional development for those college employees responsible for academic 
advising and testing. 

 
9. This position coordinates advising activities, especially during registration periods, works closely with 

Vice Presidents, the Dean of Student Services, Registrar’s Office, and other college departments.  
 

10. This position works with the Dean of Student Services to develop an annual budget.  
 

11. This position annually reviews the WCJC Developmental Education plan to ensure that it is appropriate and 
in compliance with the requirements of Texas Success Initiative (TSI).   
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Job Description-QEP Coordinator/Director of Academic Advising    

    
 

12. This position advises and counsels students. 
 

13. This position serves as THECB P-16 Coordinator. 
 

14. This position performs other duties as assigned. 
 
KNOWLEDGE, SKILLS, EXPERIENCE:   
 
The position of QEP Coordinator/Director of Academic Advising requires a Master’s degree in counseling and 
guidance, psychology, or social work.  This position requires two (2) years experience in counseling and/or testing 
in a college environment. The incumbent in this position must be a Licensed Professional Counselor and be 
computer literate with knowledge of Microsoft Office Products.  This position requires strong organizational skills, 
the ability to make sound independent decisions, and work with minimal supervision.  The incumbent in this 
position must function effectively to achieve the college goals and mission.  A criminal background check required. 
 
SUPERVISION OF OTHERS: 
 
The QEP Coordinator/Director of Academic Advising is responsible for supervising counselors, academic 
advisors, and testing personnel. 

 
SUPERVISION AND DIRECTION RECEIVED: 
 
The QEP Coordinator/Director of Academic Advising is responsible and accountable to the Dean of Student 
Services for fulfilling the objectives, standards, and duties listed in this document.  Guidance for the performance 
of duties outlined in this job description comes from the policies and regulations of the college and any other 
applicable federal, state, and local statutes, ordinances, codes, rules, regulations, or directives. 
 
EQUIPMENT USED: 
 
The equipment used by the QEP Coordinator/Director of Academic Advising is a PC workstation running in a 
Microsoft Windows environment, calculator, phone, and other general office equipment. 
 
CONTACTS: 
 
External Contacts:  The QEP Coordinator/Director of Academic Advising has external contacts with the Board of 
Trustees, community and local and state agencies.   
 
Internal Contacts:  The QEP Coordinator/Director of Academic Advising has internal contacts with administrators, 
faculty and staff as necessary to provide or obtain information to carry out the general functions of the position. 
 
COMPLEXITY/EFFORT: 
 
This position involves ability to work with minimal supervision and maintain confidential information.  This position 
involves attention to detail and accuracy and requires sufficient manual dexterity to prepare reports, graphics, and 
search databases.  Organizational skills that allow work on a number of projects simultaneously prioritize effort, 
and supervision of the assigned staff is required.  This position requires collaborative work effort with external and 
internal customers in a collegial atmosphere.  The incumbent must have the ability to handle emergency situations.  
A high degree of judgment, tact, diplomacy, poise, and discretion are required to maintain a professional working 
relationship with the general public, accreditation groups, and the College.  A demonstrated commitment to the 
mission of a comprehensive community college is vital.  The incumbent in this position must function effectively to 
achieve the college goals and mission.  
 
 
LAST MODIFIED:  February 11, 2009 
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Appendix XIII:  WCJC Organizational Chart 
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